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METHODOLOGIES TO SUPPORT LITERACY & EFFECTIVE PRACTICE

Special points of
interest:
 Oral Literacy
 Comprehension
Strategies
 Explicit Vocabulary
Instruction
 The Explicit Model of
Instruction

Methodologies:
Jigsaw
Think-Pair-Share
Peer Teaching
Think Aloud

“Literacy includes the capacity to read, understand and critically appreciate various
forms of communication including spoken language, printed text, broadcast media,
and digital media.”
Literacy and Numeracy for Learning and Life, 2011.

Effective
Questioning
Pre, During and After
Reading

www. pdst .ie

Semantic Map

Explicit Instruction
Guidelines
Key Word
Journals

Websites & links that informed this document include:
www.pdst.ie
www.jcsp.ie
www.juniorcycle.ie
(http://www.juniorcycle.ie/NCCA_JuniorCycle/media/NCCA/
Documents/test/Working-with-others_Toolkit_Feb2013.pdf)
www.adlit.org
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Literacy Anticipation Exercise
Literacy Myths and Reality
Anticipation Activity
Before Reading
True

After Reading

False

True
Literacy is only relevant when we
talk about students in the lower
percentiles.
Literacy has significant relevance
in the teaching of all subjects, not
just English.
Literacy can be defined
as spelling, grammar and
punctuation.
Literacy does not pertain to more
or exceptionally able learners.
Oral Language development is
only the concern of language
teachers.
Literacy can be ‘cured/resolved’
following a brief programme of
intervention.

False
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Myths and Realities Reading Exercise

MYTH: Literacy
is only relevant
when we talk
about students in
the lower percen-

Reality: Literacy is relevant to all students.

In PISA, the performance of students in Ireland declined uniformly across all ability levels and so cannot be
attributed to one particular group. While 1 in 5 Irish
students don’t have functional literacy, Pisa 2012 results
also show that our highest achieving students are not
achieving what they should.

tiles.

MYTH: Literacy
has significant
relevance in the
teaching of all
subjects, not just
English.

Reality: “all teachers have a responsibility
to develop the context specific literacy
within their subjects.”
“Subject literacies are best taught by subject experts who apprentice students into
meaning-making in their disciplines, as well
as engaging in explicit instruction in order
to empower students to learn interactively
with texts”.
(Brendan McMahon, 2014)

MYTH:
Literacy can be
defined as
spelling, grammar
and punctuation.

Reality:
“Simply correcting the spelling of a poor
piece of writing results in a correctly
spelled poor piece of writing – the piece of
writing itself is not substantially improved.”
(Gibbons, 2002)
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only the concern

Reality: An element of oral language development is inherent in every subject/
discipline.
“Reading and writing float on a sea of
speech.” (James Britton, 1983)
“You cannot write it, if you cannot say it;

of language teach-

you cannot say it if you haven’t heard it.”

MYTH:
Oral Language
development is

(Pie Corbett)

Reality: Exceptionally able learners may experi-

MYTH:
Literacy does not
pertain to more or
exceptionally able
learners

MYTH:
Literacy can be
‘cured’/resolved
following a brief
programme of
intervention.

ence problems like any other learner. They may
appear to do well on their own but without focused challenge they can become bored and disruptive. As time passes they may find it harder
and harder as the work becomes more difficult,
since they may never have faced challenge before. The PISA scores demonstrated that there
is as much of a need to focus on exceptionally
able students as there is students of all other
levels.

Reality:
Literacy can be viewed as a continuum of
language development. When our students
arrive to us in 1st year, it is worth considering where are they on the continuum?
What experiences and skills do they bring
with them? How can we ensure that they
are supported in the further development
of those literacy skills and experiences?
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Jigsaw

“Most Individuals
would agree that no
single method,
material or strategy
will consistently

Jigsaw groups are a very effective way of organising group work. In
this scenario, students are arranged into groups and each group is
given a different subtopic related to the one topic. They must become ‘expert’ on their subtopic and agree how they are going to
teach it to their classmates. When they are ready, the groups are
mixed up so that there is now one expert on each subtopic in each
group. They now take turns ‘teaching’ their subtopic to each per-

guarantee that
students will improve
their word knowledge.
Therefore, it seems
advantageous for
teachers to select a
variety of
approaches”. Brozo
and Simpson, 2003.

Think-Pair-Share








Think-Pair-Share can be used as a before or during or after reading/
viewing/listening activity. It incorporates elements of strategies that
have been proven to increase learning:
summarising
comparing / contrasting
restating an idea in a new way
collaboration
think time
using different learning modalities

Steps in the Think-Pair-Share Process:
1. Teacher asks a question or provides a prompt.
2. Students are given time to think about their responses.
3. Students pair up and discuss their responses.
4. Student pairs share their ideas with a larger group

Peer Teaching
Peer teaching is a method of instruction that involves students teaching each other subject content.
By getting students to peer teach, teachers can afford students the opportunity to:
Reinforce work knowledge through repeated usage
Reinforce/ Develop subject knowledge
HOW DO I DO IT?
Get students working in pairs. Student A is given some written information pertaining to a key
concept. They are also supplied with 4 headings for a semantic map. Pupil B is given a different word, different information and a different set of headings.
Each student works on his/her own word initially and considers what information might go under each heading.
When ready, student A acts as teacher to student B and encourages student B to fill in as much information about the word as possible. Student A then fills in and explains any gaps in knowledge.
The opposite then happens.
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Think Aloud
The ‘think aloud’ strategy asks students to say out loud what they are
thinking about when reading, problem solving, or simply responding to
questions posed by teachers or other students. Effective teachers think out
loud on a regular basis to model this process for students. In this way, they
demonstrate practical ways of approaching difficult problems while bringing to the surface the complex thinking processes that underlie reading
comprehension, problem solving, and other cognitively demanding tasks.
By verbalising their inner thought process (silent dialogue) as they think
their way through a problem, teachers model how expert thinkers solve
problems. Getting students into the habit of thinking out loud enriches
classroom discourse and gives teachers an important assessment and diagnostic tool.

Pre-Reading Activities / Comprehension Strategies

Activating Prior Knowledge (KWL, Anticipation Sheet, Effective Questions)

Setting a Purpose for Reading

Vocabulary Instruction (Semantic Maps / Visual Word Square)

Semantic Map





The semantic map was one way of pre-teaching concepts that are integral to the topic that you are
about to teach whatever the subject. Their use can enable the teacher to:
Actively engage students with new vocabulary
Reinforce word learning with repeated usage (getting teacher and student repeatedly using the word)
Acknowledge the word in other contexts while at the same time establishing what it means in my subject.
Engage student with a subject concept which should increase likelihood of comprehension when reading about the topic.

HOW DO I DO IT?
Step one: Identify the words
Identify what are the key concepts that underpin the topic you are teaching. These will be the words you
invest time in pre-teaching.
Step two: What do I want the students to know?
Consider four things you want the student to know about the word and write these down. These can
become the headings for your semantic map. If the students are familiar with the word in other contexts, it is advisable that this should be acknowledged as one of the headings i.e. Where have we met
the word before? Or This word in other contexts.
Step three: Working with the students
Place the four headings on the board. Invite students to contribute what they know already about
each of the headings. Fill in gaps in their knowledge as they arise. Once the four aspects are completed, you could collectively write a definition of the word or get the students to write their own definition.
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During Reading Activities / Comprehension Strategies:

“Literacy is like a
plant that grows in a
garden– the soil must
first be cultivated









Explicit Instruction Model
Determining Importance
Making Connections
Monitoring Understanding
Generate Questions
Reading to Learn
Directed Reading Activity

before the seed is
planted. Once the
environment is ready
the seed will
flourish”.
J.D. Dreissen

After Reading Activities / Comprehension Strategies
(www.adlit.org)
The teaching of key comprehension strategies (making connections,
questioning, visualising, inferring, determining importance, summarising, synthesising and self-monitoring comprehension) can help students become more purposeful, active readers and learners.








Graphic Organisers (http://pdst.ie/sites/default/files/
GraphicOrganiserFinal.pdf)
Determining Importance
Summarise
Question
Reflect
Discuss
Respond to Text
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Explicit Instruction Guidelines / Determining Importance

Step 1: I Do, You Watch

Write the name of the strategy on the board
State why and when you might use it
Read the entire piece first
Using 'think aloud' to model active reading
Highlight the important words
Identify 5 - 6 most significant words
Remove the original piece of text
Using the prompt words recall the main points of the text

Step 2: I Do, You Help

Use the next part of the text or a different piece of text
Explain to the class that this time we are going to do it
together
Read the piece fully first
Explain that nothing will be highlighted unless we are all
in agreement
When students choose a word, ask them to explain why
they chose it
If class agrees highlight the word/ if not ask for other
suggestions
Reduce the important words to 5-6
Remove the original piece
Ask someone in the class to recall the text

Step 3: You Do, I Help

Use the next part of the text or choose a different text
Explain to the class that this time they are going to follow the
steps in pairs
It is important that they read the text fully first
Students will:
choose important words together
reduce these to 5 -6 important words
remove the piece of text
will recall the story orally to their partner

Step 4: You do, I Watch

Use the next part of the text or a different piece of text
Explain to the class that they are now going to do it independently
Students will now follow the steps on their own
Students may write down their account or present it orally
It is important that you ask the students about the strategy and encourage them to reflect on its uses
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Explicit Vocabulary Instruction
Once a definition has been established it is not directly entered into memory. Students need multiple
opportunities over an extended period of time to encounter the new term in a variety of normal contexts. They need to read, hear, write, and speak it, so that the word is internalized and becomes part
of their usable vocabularies.

In content vocabulary instruction, there are at least four factors to keep in mind when making instructional decisions:

the students we are teaching

the nature of the words we decide to teach

our instructional purposes in teaching each of those words

the strategies we employ to teach the words

Types of Words
Known word- New Concept Attract (Science)
Known Concept- New Word Avarice
New Word- New Concept Biotechnology

Considerations when Teaching Vocabulary:









Stimulate students' interest in and awareness of words
Begin by working out what you want students to know
Make it a regular activity
Teach more by teaching less (2 -4 words per lesson)
Multiple exposure to new vocabulary (12 - 18 times)
Teach synonyms, antonyms, and alternate meanings of words
Teach specialized vocabulary in the content areas
Show students what to do when they come across new words

“The idea is not that content-area teachers should become reading and writing
teachers, but rather that they should emphasize the reading and writing practices
that are specific to their subjects, so students are encouraged to read and write
like historians, scientists, mathematicians, and other subject-area experts.”
(Biancarosa & Snow, 2004)

Placemat
Thinking Triads

Read Aloud / Think Aloud / Read and Explain Pairs

Radio Programme

Mime

Think – Pair – Share

Phone Calls

It’s a Rap

Fishbowl

Three Step Interview

Four Corners / Take a Stand

Presentation (DRAPES: Dialogue, Rhetorical Question, Analogy, Personal Experience, Example,
Statistics)

Exit Pass

Group Presentation

Summarisers / Graphic Organisers

Prompt Box

Six Hats

Backward Testing

Question and Answer / Five Questions

Just a Minute

Walking Debate

THINK (Talk / How / Identify / Notice / Keep Thinking)

True / False Statements

Just Like Me

Brainstorm

I see, I think, I wonder…

Four Corners / Take a Stand

Hot-Seat / Ask the Expert

Role Play, Monologue, Dialogue

(used to promote further clarification, understanding,
discussion and articulation of ideas and opinions)

(activities to communicate understanding, listen to the
ideas of others and to articulate ideas assertively with
conviction and confidence)

(used to prepare students for listening to and communicating ideas, particularly if they are less confident in oral
discussion)

Ice-breakers / Quick Warm Ups / Memory Games
(Chinese Whispers, Name Tags, Birthdays, Scavenger Hunt, Hunt the Square, Twenty Questions, Oldest / Middle / Youngest)

Post-topic speaking and listening
activities

On-topic speaking and listening
activities

Pre-topic speaking and listening
activities

Samples of Speaking and Listening Activities that may stimulate discussion and critical thinking within your subject area. These strategies may be interchangeable, according to
the topic and/or class group. Feel free to add further strategies that you have used.
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2.

1.

8.

5.
6.
7.

4.

1.
2.
3.

Graphic Organisers
Brainstorming
Vocabulary activities e.g. stop the
bus, lists, Scrabble, Connect4,
word search, crossword, Wordle,
bubbl.us, keyword activities etc.
Word lists, phrase lists, word race,
dictionary & thesaurus work,
spelling & vocabulary activities
Lengthen / shorten sentence
Survey
Short passage / Ad/ Text message
draft
Springboards to help inspire ideas
& knowledge: images / texts/
media / other input / class
dialogue etc.
Questions as a springboard ( e.g.
5W+H)
Free writing

Building Knowledge

12.

10.
11.

9.

8.

4.
5.
6.
7.

3.

Active listening e.g. listen and
draw diagram / image/ fill in the
grid
Modelling / copying
Dictation
Cloze tests / Gapped text
Rearrange structure of sample text
(sentence, paragraph, points etc.)
Use alternative words or phrases
to those underlined in example
Good examples from other students
Reading texts as good examples
Genre – Text type – StructureStyle
Paired word with images /
prompts

Modelling the Text
Independent Writing

Is the language/spelling/grammar
accurate?
Etc.

Authentic contexts

Creative writing ( developing personal
Joint construction with other students:
writing style)

Paired writing/finish the sentence/
Tennis/Concertina
Mind maps

Group/Paired work
Incentives of a final ‘published’ text

Writing Frames
(these can also serve as ‘models’ and
resources for other classes in the future)

Dice/Images etc.





Joint construction with teacher:

Individual writing or in pairs (still a
process)
Teacher as guide / scribe / prompter:
Scaffolding:

How will we begin?

First draft

Is that the best way to say it?

Self-editing

Is there a better/more effective/

Feedback from teacher/peers
richer way to say that?

Redraft

Can anyone think of a better/more

Final draft
accurate/more concise word or
criteria:
success
Clear
phrase?
text, type

Genre,

Is there anything you would like to
passage
the
of

Aim
change/move?
Richness
Accuracy,

Language,

Can anyone see anything that
Subject

Message,
needs fixing?

Imagination

Can you remember what the

Etc.
examples we looked at earlier
were like?

What do you think we should talk Writing tasks linked to students’
experience
about next?

Joint construction

Writing Activities
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Some Possible Vocabulary Strategies

GOOD PRACTICE GUIDELINES AROUND VOCABULARY
1.

Dedicate a portion of classroom lessons regularly to explicit vocabulary instruction.

2.

Use repeated exposures to new words in multiple oral and written
contexts and allow sufficient practice.

3.

Give sufficient opportunities to use new vocabulary in a variety of
contexts through activities such as discussion, writing and extended reading.

4.

Provide students with strategies to make them independent vocabulary learners.

5.

Select a variety of approaches to increase word knowledge

Approaches to deepen understanding of specific meanings

Approaches to promote independent word
learning

Semantic Map
Peer Teaching of semantic Map
Active demonstration of meaning/ concept
Matching Activities
Find a synonym or antonym

Use of context clues
Morphemic Analysis
Use of dictionaries
Glossaries
Use of fix up strategies

20 Most Frequent Prefixes in School Texts – Graves 2004
1. un
2. re
3. in- ( im- ir-, il-)
4. dis5. en6. non7. in-, im8. over9. mis10. sub-

Not
Again
Not, without
Removal of, negative
Put into or on
Absence, negation
of
In or into
Excessively, completely
Bad, wrong
At a lower position
or nearly

11. pre12. inter13. fore14. de15. trans16. super17. semi18. anti19. mid20. under-

Before
Among, between
Front, superior
Down, away
Across, beyond
Beyond, over and
above
Half, partly
The opposite,
against
The middle of
Beneath, below
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Common Suffixes

Suffix

Definition

Example

-able, -ible

is; can be

affordable, sensible

-al, -ial

having characteristics of

universal, facial

-ed

past tense verbs; adjectives

the dog walked,
the walked dog

-en

made of

golden

-er, -or

one who;
person connected with

teacher, professor

-er

more

taller

-est

the most

tallest

-ful

full of

helpful

-ic

having characteristics of

poetic

-ing

verb forms;
present participles

sleeping

-ion, -tion, -ation, -ition

act; process

submission, motion,
Relation, edition

-ity, -ty

state of

activity, society

-ive, -ative, -itive

adjective form of noun

active, comparative, sensitive

-less

without

hopeless

-ly

how something is

lovely

-ment

state of being; act of

contentment

-ness

state of; condition of

openness

-ous, -eous, -ious

having qualities of

riotous, courageous, gracious

-s, -es

more than one

trains, trenches

-y

characterized by

gloomy
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Common Greek and Latin Morphemes
Latin Root

Definition

ambi

both

aqua

water

aud

to hear

bene

good

cent

one hundred

circum

around

contra/counter

against

dict

to say

duc/duct

to lead

fac

to do; to make

form

shape

fort

strength

fract

break

ject

throw

jud

judge

mal

bad

mater

mother

mit

to send

mort

death

multi

many

pater

father

port

to carry

rupt

to break

scrib/script

to write

sect/sec

to cut

Example
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Common Latin Morphemes
sent

to feel; to send

spect

to look

struct

to build

vid/vis

to see

voc

voice; to call

Common Greek Morphemes
Greek Root

Definition

anthropo

man; human; humanity

auto

self

bio

life

chron

time

dyna

power

dys

bad; hard; unlucky

gram

thing written

graph

writing

hetero

different

homo

same

hydr

water

hyper

over; above; beyond

hypo

below; beneath

logy

study of

meter/metr

measure

micro

small

mis/miso

hate

Example
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Common Greek Morphemes

mono

one

morph

form; shape

nym

name

phil

love

phobia

fear

photo/phos

light

pseudo

false

psycho

soul; spirit

scope

viewing instrument

techno

art; science; skill

tele

far off

therm

heat

Reproduced with permission from Corwin Press.
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Some Examples of Greek and Latin Morphemes in Science
Root/Word
Adipo
An
Ante
Anti
Aqua
Arterio
Arthro
Auto
Bio
Blast
Bronch
Bucca
Card
Chloro
Chromo
Chym
Cide
Circa
Columella
Corpus
Cyst
Cyt
Dent
Derm
Di
Ect
Endo
Epi
Exo
Eyrthros
Gaster
Gen
Haem
Hetero
Homo
Hydro

Meaning
Fat
Without
In front
Against
Water
Artery
joint
Self
Life
Germ
Windpipe
Mouth
Heart
Green
Colour
Juice
Killer
Around
Little column
Body
capsule
Cell
Tooth
Skin
Two
outer
inside
Above
Outside
red
Stomach
Come into being
Blood
Different
Same
Water

Found In
Adipose Tissue
anaerobic
Anterior
Antibody
Aqueous
Artery
Arthritis
Auto immune
Biology/biomolecules
Blastocyst
Bronchus
Buccal cavity
cardiovascular
Chlorophyll
Chromatography
Chyme
Pesticide
Circumference
Columella (fungi)
Corpuscles
Blastocyst
Cytology
Dentition
Epidermis/dermal
Diatom
Ectoderm
Endoderm
Epidermis
Exoderm
Erythrocyte
Gastric
Genetics
Haemoglobin
Heterozygous
Homozygous/Homeostasis
Hydrotropism/ Hydrophobic
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Some Examples of Greek and Latin Morphemes in Science
Hyper
Hypo
Intra
Iso
It is
Leuc
Lymph
Mat
Meso
Micro
Monos
Nephr
Neuro
Nutrire
Ology
Opt
Ost
Ovum
Photo
Photo
Phyll
Plasm
Poly
Pseudo
Pulmo
Retina
Soma
Spec
Stasis
Tox
Troph
Uni
Zoo

Above
Below
Within
Equal
Inflammation
White
Clear Water
Mother
Middle
Small
One
Kidney
Nerve
To nourish
Study of
Vision
Bone
Egg
Light
Light
Leaf
Liquid
Many
False
Lung
Net
Body
See
Stay
Poison
Food
One
Animal

Hypertonic
Hypotonic
Intracellular
Isotonic
Arthritis
Leucocyte
Lymph Fluid
Maternal
Mesoderm
Microbiology/Microscope
Monocular
Nephron
Nerve
Nutrition
Biology
Optical
Osteoblast
Ovary
Photosynthesis
Photosynthesis
Chlorophyll/mesophyll
Cytoplasm
Polysaccharide
Pseudopod
Pulmonary
Ret
Chromosome
Specimen
Homeostasis
Toxin
Autotroph/Heterotroph
Unicellular
Zoology

Key Word Journals
Key Word Journals are a highly effective resource for students, so long as they are used as a support and
consolidation of vocabulary instruction strategies in the classroom across all subject areas. The following
strategies all support and enhance the use of Key Word Journals:
Semantic Map
Peer teaching
Active demonstration of meaning/concept
Matching words
Use of dictionary
Finding a synonym or antonym
Multiple opportunities to engage with the Key words
Use of visuals (where appropriate)

Literacy arouses hopes, not only in society as a whole but also in the individual
who is striving for fulfilment, happiness and personal benefit by learning how to
read and write. Literacy…..means far more than learning how to read and
write…...the aim is to transmit…..knowledge and promote social participation.
UNESCO Institute for Education, Hamburg, Germany.

clairematthews@pdst.ie
christinaclarke@pdst.ie

