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Using internet and other accessible resources in teaching second year History 

Recent years have seen a significant increase in the range and quality of material available online, and 

through other electronic media, to support the teaching of history to second year students. Such 

material can be used creatively to develop student understanding of history by facilitating imaginative 

but historically robust connections with past societies and, also, by facilitating clearer exposition of the 

bases on which historical accounts are constructed. 

This session will explore some of the possible approaches to improving student learning in the classroom 

that can be enhanced by the use of specific internet, or other accessible, resources. 

It is important that all resources used in the classroom be linked to syllabus objectives and adapted to 

the learning needs of different students. With this in mind, relevant syllabus objectives are identified at 

the outset. The resources and approaches suggested should be adapted to meet the needs of different 

classes and of individual students. 

In line with official policy on Literacy and Numeracy for Learning and Life (DES, 2011), it is also important 

that conscious attention be paid to opportunities for the development of students’ literacy and 

numeracy, both of which can be significantly advanced through the teaching of history. A number of 

such opportunities are highlighted in the pages of this resource. 

In the following pages, for each topic in Section II, the description of topic and the teaching and learning 

approaches as set down in the syllabus are laid out: there follows an example or examples of how 

internet and other accessible resources can be used to carry out many of the approaches indicated in 

the syllabus. 

The following is a list of the main websites that are used in the course of the session:  

 
http://www.fordham.edu/halsall/source/columbus1.html 
http://www.luther.de/en/leben/ 
http://www.youtube.com/watch?v=dSerjFKVk3c 
http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-
c3defa34433e 
http://www.bbc.co.uk/programmes/p00f58wm 
http://bcove.me/zqkaso4o 
http://www.nationalarchives.gov.uk/education/lesson36.htm 
http://www.history.com/topics/maximilien-de-robespierre 
http://www.bbc.co.uk/northernireland/ashorthistory/archive/intro149.shtml 
http://catalogue.nli.ie/ 
http://www.makingthemodernworld.org.uk/learning_modules/history/01.TU.01/?section=11 
http://www.spinningtheweb.org.uk/m_cat_results.php?Where=(exists (Dc1Subject_tab where 
Dc1Subject contains 'child labour selection'))&sub=working&theme=people&crumb=Child+labour 
http://irishfamine.ca/videos/videos 
http://irishfamine.ca/quarantine-coastal-areas/table-of-death 
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Relevant syllabus objectives include 

2.2.1 Knowledge                                                                                                                      

Student should acquire information and develop understanding of … 

(d) the nature and use of historical sources 

2.2.2 Concepts  

Students should develop an understanding of and the ability to apply the procedural … concepts essential 
to the study of history. 

(a) Procedural 

o Source 
o Evidence … 
 
(b) Substantive 
 
o Change and continuity 
o Cause and consequence 
o Comparison and contrast 
o Conflict and conciliation 
o Power and authority 
o Culture and civilisation … 

 
o Technology 
o Revolution 
o Democracy 
o Human rights 

        
2.2.3 Skills 

Students should develop the skills essential to the research and writing of history. They should learn to: 

(a) Locate historical information from a variety of sources e.g. 

o Primary and secondary written sources 
o Statistics 
o Visual material …        (Syllabus, pp.4-5) 

 
The attainment of many of these objectives can be facilitated through the use of various web resources.  
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Junior Certificate History Section II: Studies of change 

Topic Description Approach 

 

Changes in 
European view 
of the world: 

Exploration 

General Study: 

 Why people wanted new sea routes 

 What made the voyages possible 

 The main consequences of these voyages 
 
Special Study: An account of one exploration 

 

Exploring different 

kinds of change 

through: 

- Understanding 

of cause and 

consequence 

- Use of 

appropriate 

documentary 

sources 

- Special studies 

 

 

Religious 
change: 

Reformation 

General Study: 

 Why the Reformation occurred 

 How different people went about reform 

 The main consequences of the Reformation 
 
Special Study: Life of one reformer and the effect he had 
 

 

Changes in land 
ownership: 

Plantation in 
Ireland 

General Study: 

 Why the land changed hands 

 How the land changed hands 

 Main consequences, immediate and long-term, of the 
changes in land ownership e.g. politics, culture, religion 

 
Special Study: One plantation in Ireland 
  

 

Political change: 

Revolutionary 
movements 

General study: 

 Background: sources of discontent in pre-revolutionary 
America, France and Ireland 

 Revolutionary movements in America, France and Ireland, 
late 18th and early 19th centuries 

 Consequences of these revolutions 
 
Special Study: Life of one revolutionary in America, France or 
Ireland 
 

 

Social change: 

 

From farm to 
factory 

General Study: 

 Background: agricultural society in the 18th century 

 Factors which made the agricultural and industrial 
revolutions possible 

 Effects of changes in industry and agriculture on people’s 
lives (e.g. living and working conditions, migration, 
emigration) 

 
Special Study: Contrasting life styles c.1850: 
Industrial England and Rural Ireland 
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Approaches to teaching topic, Changes in European view of the world: EXPLORATION 

Topic Description Approach 

Changes in 
European view 
of the world: 

Exploration 

General Study: 

 Why people wanted new sea routes 

 What made the voyages possible 

 The main consequences of these voyages 
 
Special Study: An account of one exploration 

Exploring change through: 

 

- Understanding of cause and 

consequence 

- Use of appropriate 

documentary sources 

- Special study 

 

Relevant web resources: 

A: http://www.fordham.edu/halsall/source/columbus1.html 

Rationale for using this resource: 

The syllabus says that this topic is to be taught with the “use of appropriate documentary sources”.  
There is no better way of helping students get ‘inside’ the voyage of Columbus than by drawing on the 
account presented by Columbus himself. Examining ‘close up’ the description of one part of the voyage 
helps to bring into focus some key vocabulary relating to voyages of exploration  and assists student 
understanding of wider issues and events. 

Teaching and learning strategy: 
 
A teaching and learning strategy for examining a key section of the journal of Columbus is set out in the 
pages that follow. The strategy involves dividing the class into groups: the work sheets that follow are 
based on a notional eight groups but can be adapted to suit varying circumstances. Four sets of ‘Let’s 
investigate’ sheets are handed out to the groups so that each set is being worked on by two groups. 
Each set consists of 
 

 A number of edited extracts from the journal – with historical terms glossed underneath 

 A number of questions for the group to discuss and/or research, followed by a number of ‘Points 
to report to the rest of the class’ 

 A ‘Glossary and image sheet’ to help in their investigations 
 
The groups are given a set amount of time (say, 20 minutes) to complete their discussions and research; 
then, four groups are asked to present their findings. Groups not making a presentation are to 
‘moderate’ the group which had the same tasks as themselves by identifying any points that need 
correction or further clarification or elaboration.  

Note : Columbus’s journal is available at http://www.fordham.edu/halsall/source/columbus1.html. The original 
journal was lost; what is available to us today is an edited copy prepared by Bartolemeo de los Casas, a Franciscan 
monk and historian. The extract describes the first signs of land seen by Columbus and his men, their landing on 
the island of Guanahani and their first encounters with and impressions of the native people. 
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Let’s investigate!              Groups A/E 

Extract 1: The first signs that land was near  

Thursday, 11 October. Steered west-southwest; and encountered a heavier sea than they 

had met with before in the whole voyage …. The crew of the Pinta saw a cane and a log; 

they also picked up a stick which appeared to have been carved with an iron tool, a piece of 

cane, a plant which grows on land, and a board. The crew of the Nina saw other signs of 

land, and a stalk loaded with rose berries. These signs encouraged them, and they all grew 

cheerful. Sailed this day till sunset, twenty-seven leagues.  

Extract 2: The first sightings of land 

After sunset steered their original course west and sailed twelve miles an hour till two 

hours after midnight, going ninety miles, which are twenty-two leagues and a half; and as 

the Pinta was the swiftest sailer, and kept ahead of the Admiral, she discovered land and 

made the signals which had been ordered. The land was first seen by a sailor called 

Rodrigo de Triana, although the Admiral at ten o'clock that evening standing on the 

quarter-deck saw a light, but so small a body that he could not affirm it to be land … The 

Admiral again perceived it once or twice, appearing like the light of a wax candle moving up 

and down, which some thought an indication of land. But the Admiral held it for certain 

that land was near; for which reason, after they had said the Salve which the seamen are 

accustomed to repeat and chant after their fashion, the Admiral directed them to keep a 

strict watch upon the forecastle and look out diligently for land, and to him who should 

first discover it he promised a silken jacket, besides the reward which the King and Queen 

had offered, which was an annuity of ten thousand maravedis. 

Glossary: develop your historical literacy 
Steered: In Columbus’s time, ships were steered (made to move in a certain direction) by 

moving the tiller. The tiller was a sort of handle attached to the rudder at the 
back (or ‘stern’) of the boat. Moving the rudder changed the direction in which 
the boat was travelling. 

Leagues  A league was equal to three nautical miles (about 5.6 kilometres) 
Quarter-deck part of the deck behind the main mast where only the ship’s officers were 

allowed 
The Salve the Salve Regina, a Catholic hymn in honour of Mary, the mother of Jesus 
Forecastle deck at the front of the ship 
Maravedi a Spanish coin of the 15th century, and earlier centuries 
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Let’s investigate!              Groups A/E 

1. Do we know how ships were steered at the time? If so, how was it done? (We will need to check 

with the teacher that we are correct). If we don’t know, do the glossary (on p.8) and the 

‘Glossary and image sheet’ (pp.16-17) help us to understand? 

 

2. What direction is “west-southwest”? How did sailors work out direction at that time? 

 

3. What does a “heavier sea” mean? 

 

4. Discuss why the things found by sailors on board the Nina and Pinta made them think that land 

was near. 

 

5. Do we know why Columbus was called “the Admiral”? What sign did he see that convinced him 

land was near? 

 

6. Do we know what part of the ship the “quarter-deck” was? 

 

7. Discuss what is meant by the following reference: “after they had said the Salve which the 

seamen are accustomed to repeat and chant after their fashion”. 

 

8. Do we know what is meant by “keep a strict watch upon the forecastle”? 

 

9. What reward was the first sailor to see land to be given (a) by Columbus and (b) by the King and 

Queen? 

 

Points to report to the rest of the class 

 How ships were steered in Columbus’s time 

 How sailors worked out direction in Columbus’s time 

 Whereabouts on a sailing ship the “quarter-deck” and “forecastle” were 

 The clues the sailors saw that made them think land was near 

 Evidence of religious practice amongst the sailors 

 The importance of “keeping watch” on board ship 

 The rewards available to the first sailor to see land 
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Let’s investigate!              Groups B/F 

 

Extract 3: The discovery of land  

At two o'clock in the morning the land was discovered, at two leagues' distance; they took 

in sail and remained under the square-sail lying to till day, which was Friday, when they 

found themselves near a small island … called in the Indian language Guanahani. Presently 

they descried people, naked, and the Admiral landed in the boat, which was armed, along 

with Martin Alonzo Pinzon, and Vincent Yanez his brother, captain of the Nina. The 

Admiral bore the royal standard, and the two captains each a banner of the Green Cross, 

which all the ships had carried; this contained the initials of the names of the King and 

Queen each side of the cross, and a crown over each letter 

Extract 4: Description of the landscape 

Arrived on shore, they saw trees very green many streams of water, and diverse 

[different] sorts of fruits.  

Extract 5: The land claimed for Ferdinand and Isabella 

The Admiral called upon the two Captains, and the rest of the crew who landed, as also to 

Rodrigo de Escovedo notary of the fleet, and Rodrigo Sanchez, of Segovia, to bear witness 

that he before all others took possession (as in fact he did) of that island for the King and 

Queen his sovereigns …  
 

Glossary: develop your historical literacy 
Leagues  At sea, a league was equal to three nautical miles (about 5.6 kilometres) 
Guanahani This was the name given by its inhabitants to the island on which Columbus first 

landed. This is generally believed to be the island that Columbus called ‘San 
Salvador’ and which is now called Watling Island. 

The Admiral Throughout the log, Columbus is referred to as ‘the Admiral’. An admiral was a 
sailor who commanded a number of ships at sea. 

Royal standard A flag used by a king and/or queen and other members of a royal family – or by 
their representatives  

Notary A notary was a legal official appointed by the king and queen to ensure that 
everything was done according to the laws of the kingdom.   
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Let’s investigate!              Groups B/F 

1. How far from the land were the sailors when they finally saw the land from a distance? Can we 

work out this distance in miles and/or kilometers? 

 

2. Do we know what the following reference means: “took in sail and remained under the square-

sail lying to till day”?  

 

3. Do we know the different names that have been given to the small island on which Columbus 

and the other sailors first landed and where it is located? (One name is used in Extract 3.) 

 

4. Why was the boat in which Columbus and others made the first landing “armed”? 

 

5. Discuss the reasons why Columbus and his fellow officers carried the royal standard and 

banners of the Green Cross.  

 

6. What evidence is there that the island was a good one to live on from the point of view of food 

supplies and other necessities? 

 

7. Discuss the likely reasons why Rodrigo de Escovedo travelled on this voyage with Columbus. 

 

8. What appears to have been the first thing that Columbus did when he landed on the island (as 

described in Extract 5)?  

 

9. What were the names of “the King and Queen”? 

 

Points to report to the rest of the class 

 The unit of measurement for distance at sea used by sailors at the time 

 How far from shore Columbus’s boats were when the sailors finally saw land 

 What sailing ships did when they wanted to stop at a particular point 

 Where Columbus first landed and the various names given to it 

 What Columbus and his fellow officers carried ashore and why 

 The kind of island on which Columbus landed (e.g. whether it was barren or fertile) 

 What Columbus did when he first went ashore and who were the witnesses to this 
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Let’s investigate!              Groups C/G 

Extract 6: Part of Columbus’s description of the people living on the island 

Numbers of the people of the island straightway collected together. Here follow the 

precise words of the Admiral: "As I saw that they were very friendly to us, and perceived 

that they could be much more easily converted to our holy faith by gentle means than by 

force, I presented them with some red caps, and strings of beads to wear upon the neck, 

and many other trifles of small value, wherewith they were much delighted, and became 

wonderfully attached to us. Afterwards they came swimming to the boats, bringing 

parrots, balls of cotton thread, javelins, and many other things which they exchanged for 

articles we gave them, such as glass beads, and hawk's bells; which trade was carried on 

with the utmost good will. But they seemed on the whole to me, to be a very poor people. 

They all go completely naked, even the women, though I saw but one girl. All whom I saw 

were young, not above thirty years of age, well made, with fine shapes and faces; their 

hair short, and coarse like that of a horse's tail, combed toward the forehead, except a 

small portion which they suffer to hang down behind, and never cut. Some paint themselves 

with black, which makes them appear like those of the Canaries, neither black nor white; 

others with white, others with red, and others with such colors as they can find. Some 

paint the face, and some the whole body; others only the eyes, and others the nose.  

Glossary: develop your historical literacy 
 

The Admiral Throughout the log, Columbus is referred to as ‘the Admiral’. An admiral was a 
sailor who commanded a number of ships at sea. 

Our holy faith  The beliefs that Columbus and his crew had as Catholics 
Javelins   Light spears 
The Canaries  The Canary Islands 
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Let’s investigate!              Groups C/G 

1. What evidence is there that the people on the island were very friendly towards Columbus and 

the other sailors? 

 

2. Discuss what is meant by the following reference: “converted to our holy faith”. 

 

3. What kind of gifts did Columbus and his men give to the natives? 

 

4. What kind of gifts did the natives give to Columbus and his men? 

 

5. Suggest reasons why Columbus says,  “they seemed on the whole to me, to be a very poor 

people”. 

 

6. To what age group did the natives first seen by Columbus belong? 

 

7. What description does Columbus give of the natives’ hair? 

 

8. What description does Columbus give of the different ways in which the natives paint their 

faces? 

 

9. Discuss what is meant by the following reference: “like those of the Canaries”. 

 

 

Points to report to the rest of the class 

 How Columbus and his sailors were received by the natives 

 The things that Columbus wanted the people on the island to learn 

 The kinds of gifts that the sailors and the natives gave each other 

 Why Columbus believed the people on the island to be poor people 

 The age profile and gender profile of the natives that Columbus saw at first (What ages were 

they? Were they men or women?) 

 The way the natives wore their hair 

 The ways in which the natives decorated their faces 
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Let’s investigate!              Groups D/H 

Extract 6: Another part of Columbus’s description of the people living on the island 

Weapons they have none, nor are acquainted with them, for I showed them swords which 

they grasped by the blades, and cut themselves through ignorance. They have no iron, 

their javelins being without it, and nothing more than sticks, though some have fish-bones 

or other things at the ends. They are all of a good size and stature, and handsomely 

formed. I saw some with scars of wounds upon their bodies, and demanded by signs the of 

them; they answered me in the same way, that there came people from the other islands in 

the neighborhood who endeavored to make prisoners of them, and they defended 

themselves … It appears to me, that the people are ingenious, and would be good servants 

and I am of opinion that they would very readily become Christians, as they appear to have 

no religion. They very quickly learn such words as are spoken to them. If it please our Lord, 

I intend at my return to carry home six of them to your Highnesses, that they may learn 

our language. I saw no beasts in the island, nor any sort of animals except parrots." These 

are the words of the Admiral.  

Glossary: develop your historical literacy 
 
Javelins   Light spears 
Our Lord  Jesus 
Your Highnesses Kind Ferdinand and Queen Isabella of Spain, who had sponsored Columbus’s 

voyage 
Our language  Spanish 
The Admiral Throughout the log, Columbus is referred to as ‘the Admiral’. An admiral was a 

sailor who commanded a number of ships at sea. 
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Let’s investigate!              Groups D/H 

1. Discuss why Columbus says, “weapons they have none”. 

 

2. What description of the stature or ‘build’ of the natives does Columbus give? 

 

3. What did Columbus learn about the natives’ dealings with people from neighbouring islands?  

 

4. Discuss how Columbus and the natives communicated with each. 

 

5. What evidence is there in the passage that Columbus respected or did not respect the 

intelligence of the natives?  

 

6. What appeared to be Columbus’s plans for the people living on the island? 

 

7. Who does Columbus mean when he talks about “your Highnesses”? 

 

8. When Columbus says, “I saw no beasts in the island”, do you think he is simply reporting a fact 

or would you say he thinks this is a good thing or a bad thing? 

 

9. Why does the extract end with the words, “These are the words of the Admiral”? 

 

Points to report to the rest of the class 

 What happened when Columbus showed the natives a sword 

 Whether the natives had any weapons 

 Whether the natives were well-built 

 How Columbus and the natives communicated with each other  

 What Columbus learned from this communication 

 What Columbus’s intentions and/or plans were for the natives 

 What Columbus says about the fauna (living creatures) of the island  
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Glossary and image sheet 

West-southwest (Extract 1): This is written as “WSW” on the compass rose below. 

 

http://en.wikipedia.org/wiki/Cardinal_direction 

Square-sail The square sail is the oldest type of sail. It has four sides and is held up by a 

horizontal spar called the yard that is attached to the mast. 

 A mast, a yard, and a square sail. 

   http://sailing-ships.oktett.net/square-rigging.html 

Lateen sail Lateen sails are triangular sails, as on this 15th century caravel. These sails made 

it easier to ‘tack against the wind’ but were difficult to manage in stormy 

weather. 

 http://en.wikipedia.org/wiki/Lateen 
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Glossary and image sheet (continued) 

 

http://www.santamaria.org/teachers_guide.pdf 

The Canaries 

 

http://www.dbestpresakennels.com/ 
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Other useful websites for teaching the topic, CHANGES IN EUROPEAN VIEW OF THE WORLD: 
EXPLORATION 

 

http://library.thinkquest.org/C001692/ 

This is a very interesting and useful student-designed website about the Age of Exploration. 
 
http://www.ucalgary.ca/applied_history/tutor/eurvoya/ 
 
This site from the University of Calgary looks at the main European voyages of discovery during the 15th 
and 16th centuries. 
 
http://www.seattleartmuseum.org/exhibit/interactives/spain/launchWin.htm 

This excellent interactive site looks at the main instruments used for navigation. 

http://ageofex.marinersmuseum.org/ 
 
This site from the Mariners’ Museum in the U.S. has comprehensive coverage of the Age of Exploration, 
including aspects such as life at sea and the effects of the discoveries. There is a helpful glossary. 
 
http://www.columbusnavigation.com/ 
 
This website looks at the methods of navigation used by Columbus on his voyages. 
 
http://www.loc.gov/exhibits/1492/ 
 
This site from the U.S. Library of Congress examines the impact of the first voyages of Columbus. See 
also http://myloc.gov/Exhibitions/earlyamericas/ExplorationsandEncounters/Pages/Default.aspx  
 
http://www.nmm.ac.uk/magellan 

This page, from the National Maritime Museum in Greenwich, answers some of the fundamental 
questions relating to Magellan’s voyage. 

http://www.fordham.edu/halsall/mod/1519magellan.html 

From the Modern History Sourcebook, this is a first-hand account of Magellan’s voyage. 

http://www.eyewitnesstohistory.com/magellan.htm 

This page includes Antonio Pigafetta’s first-hand account of the death of Magellan. 

http://www.pbs.org/conquistadors/ 
 
This P.B.S. site about the Conquistadors was developed to support a TV series. It contains a lot of 
excerpts from primary documents. 
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Approaches to teaching the topic, RELIGIOUS CHANGE: REFORMATION 
 

Topic Description Approach 

 

Religious 
change: 

Reformation 

General Study: 

 Why the Reformation occurred 

 How different people went about reform 

 The main consequences of the Reformation 
 
Special Study: Life of one reformer and the effect 
he had 
 

Exploring change through: 

 

- Understanding of cause and 

consequence 

- Use of appropriate 

documentary sources 

- Special study 

 
Relevant web resource:   http://www.luther.de/en/leben/  

Rationale for using this resource:  
The syllabus says that one of the ways in which this topic is to be approached is through a ‘special study’ 
of the “Life of one reformer and the effect he had”. A good way of conducting this study is to adopt the 
‘enquiry’ approach (which will be familiar to many teachers of Leaving Certificate History). The approach 
involves using an enquiry question to direct the teaching of the topic. This website provides a good 
narrative of Luther’s life and the effect he had which can adapted for the purposes of the enquiry. The 
approach is exemplified in the pages that follow. Documentary and illustrative material is drawn from 
other websites in the course of the enquiry.  

 
The enquiry-focused approach 

The enquiry-focused approach involves organising a set of lessons around an enquiry question on which 
the teaching and learning activities are focused. It aims to give a clear focus to a series of lessons, to 
clarify for all concerned what the learning purposes are and to ensure that the sequence of lessons is 
leading to improved understanding on the part of the students. 
 
In her book, The Twentieth Century World (The Historical Association, 1997), Christine Counsell outlines 
the rationale behind the approach. The following is an edited extract: 
 

Choosing a sequence of interesting historical enquiries gives a clear focus to any scheme of work. This 
approach has a number of advantages: 

 
(i) It prevents a superficial run through the content and leads pupils into deeper levels of historical 

understanding. 
(ii) It allows students to engage in real historical debate. Historians usually begin with a question. 
(iii) It motivates students by giving a clear focus to their work. Identifying key questions is a powerful 

way of ‘sharing clarity with learners’. Teachers are thus reinforcing that the whole point of a 
sequence of lessons or activities is to build towards some attempt at answering the question. 
Some teachers who use this approach will refer to such a question in every single lesson. Pupils 
are constantly reminded of what they are trying to do and why 

(iv) Key questions can shape and limit an otherwise sprawling content. 

(v) It encourages pupils to produce more substantial and significant outcomes at the end of a 
section of work.       (pp.30-31) 
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Enquiry: Why did an angry monk in Germany have a big row with the Pope in 

Rome that led to a divided Europe? 

Setting the scene 

The “angry monk” was Martin Luther. 

 

The pope in Rome was Leo X, a member of the Italian Medici family. 

 

In what ways did Europe become divided? 

Some leaders allowed – or themselves set up – new ‘Protestant’ churches. Many Protestants and 

Catholics argued about what they believed, and these arguments sometimes led to conflict, including 

war.  Much of Northern Europe (including Northern Germany) became Protestant; much of Southern 

Europe (including Southern Germany) remained Catholic. 
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Religious division in Europe 

http://westciv2.umwblogs.org/2010/01/26/religious-maps-of-europe/ 

 

 

Two quick questions! 

 What were the main countries that set up ‘Lutheran’ churches? 

 What were the main countries that remained Catholic? 
 

Now, on with the enquiry 

Stage 1 of the enquiry  What made Martin Luther so angry that he challenged the Pope? 
Stage 2 of the enquiry   What happened to Luther after he challenged the Pope? 
Stage 3 of the enquiry Why did Luthers’s row with the Pope cause Germany and Europe to 

become divided? 
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Stage 1:                 What made Martin Luther so angry that he challenged the Pope? 

In 1517, Luther wrote a letter to his church superiors complaining about the preaching of indulgences in 

his local area. With this letter he included 95 theses or points of discussion. He wanted to start a debate 

on the issue of indulgences in the hope that this would lead to an end to the practice of ‘selling’ 

indulgences. However, his points of discussion were criticised by some church leaders and he came 

under pressure to explain and defend his views. As his critics accused him of heresy, the Pope became 

involved and, in 1520, sent out a Papal Bull, ordering Luther to recant his teachings. Luther then 

challenged the Pope’s authority by burning the Papal Bull. 

 

In order to develop a better understanding of what was involved, it will be helpful to look for answers to 

the following questions as we go through Stage 1 of the enquiry: 

 Why did Luther complain about the preaching of indulgences in his local area? 

 Were there any other background reasons why Luther was unhappy with the Church? 

 What happened when Luther sent the letter and the 95 Theses to his local Archbishop, Albrecht 

of Mainz? 

Develop your historical literacy 

As we go through the enquiry, we will come across words that are not ‘everyday’ words but that we 

need to have some understanding of in order to help our understanding of these important events in 

the history of Europe. The ‘Glossary’ on the next two pages will help you to make sense of these words. 
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GLOSSARY: develop your historical literacy 
 
Diet This was a meeting of the Emperor (the head of the Holy Roman Empire, 

as Germany was called at the time), with the local rulers from all over 

the Empire. These rulers included Frederick of Saxony, who was Luther’s 

protector. 

 

Edict When a king or emperor wanted to make a change in the law, he had a 

document made out which was sent out to the different parts of his 

kingdom or empire and read aloud in public. This was an edict. 

 

Excommunicated This meant that Luther was being expelled from the Church and would 

not be allowed to receive Communion and the sacraments in a Catholic 

church. 

 
Heresy Heresy is ideas about the Christian religion which contradict or go 

against the teaching of the Church. 
 
 
Indulgence The idea of an indulgence is linked to the concept of Purgatory. 

Christians believed that, rather than going straight to Heaven or Hell 
after death, most people would go to Purgatory to pay for the sins they 
had committed on Earth. Through an indulgence granted by the Church, 
some reduction of time spent in Purgatory could be achieved for a loved 
one who had died. Indulgences were granted where some act of charity 
was carried out by a person who was truly sorry for sins for sins they 
committed. 

  

 
http://www.davidmacd.com/catholic/purgatory.htm 

 
Lutheran This term describes churches and countries that followed the ideas of 

Martin Luther 
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GLOSSARY: develop your historical literacy (continued) 
 
Military alliance This means the rulers of different states agree to bring their armies 

together to fight against, or defend themselves against, a common 
enemy. 

 
95 theses ‘Theses’ is the plural of ‘thesis’. A thesis was a point of discussion that a 

scholar (a university professor or student) wanted his fellow scholars to 
debate. 

 
Outlaw This meant that Luther would not have the protection of the law (would 

be ‘outside’ the law) and that if someone killed him, that person would 

not be prosecuted. 

 
The Pope   The Pope is the Bishop of Rome and Head of the Catholic Church. 
 
Papal Bull A papal bull is a letter sent out by the Pope dealing with an issue of 

importance and giving his decision on the matter. 
 
Recant    Take back 
 
Reformed churches This term is used to describe churches that followed the ideas of Martin 

Luther or one of the other Protestant reformers such as John Calvin. 
 
Wartburg This was a castle owned by Frederick the Wise where Luther was taken 

after the Diet of Worms to keep him safe. 
 

  
Luther’s study at the Wartburg 

http://www.uncp.edu/home/rwb/luther_wartburg.jpg 
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Why did Luther complain about the preaching of indulgences in his local area? 

Luther complained because he believed that the Church’s teaching on indulgences was being 

misrepresented by John Tetzel, a Dominican monk, who was preaching in the region around Wittenberg, 

where Luther was Professor of Theology at the University and priest at the city church. 

He wrote to his local bishop, Albrecht of Mainz, on 31st October, 1517. The following is an extract from 

the letter: 

_____________________________________________________________________________________ 

Source A 

Papal indulgences for the building of St. Peter’s are circulating under your most distinguished name, and 

as regards them, I do not bring accusation against the outcries of the preachers, which I have not heard, 

so much as I grieve over the wholly false impressions which the people have conceived from them … the 

unhappy souls believe that if they have purchased letters of indulgence they are sure of their salvation; 

again, that so soon as they cast their contributions into the money-box, souls fly out of purgatory … 

http://www.iclnet.org/pub/resources/text/wittenberg/luther/nine5-albrecht.txt 

______________________________________________________________________________ 

Points for discussion: 

 

1. Discuss what is meant by “Papal indulgences for the building of St. Peter’s”. 

2. Why does Luther not criticise the preachers – such as Tetzel – directly? 

3. According to Luther, what false impressions are people taking from the words of the preachers?  

 

With the letter, he also sent a copy of 95 Theses, points of discussion on indulgences and related 

matters that he wished Albrecht and other church leaders to discuss. The following are three of the 95 

Theses. 

_____________________________________________________________________________________ 

Source B 

They will be condemned eternally, together with their teachers, who believe themselves sure of their 

salvation because they have letters of pardon. (32) 

The true treasure of the Church is the Most Holy Gospel of the glory and the grace of God. (62) 

We say …  that the papal pardons are not able to remove the very least of venial sins, so far as its guilt is 

concerned. (76) 

http://www.iclnet.org/pub/resources/text/wittenberg/luther/web/ninetyfive.html 

______________________________________________________________________________ 

Points for discussion: 

 

1 (a) Who does Luther mean when he talks about people “who believe themselves sure of salvation 

because they have letters of pardon”? (b) What does he mean when he says that these people will be 

“condemned eternally”? 

2. In Thesis 62, what does Luther say is important above all else? 

3. In Thesis 76, what statement does Luther make about the power of the Pope? 
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Why did Luther complain about the preaching of indulgences in his local area? (continued) 

 

A contemporary woodcut, shows John Tetzel (on horseback) preaching about the indulgence. The 

writing alongside contains the following rhyme: 

‘As soon as the gold in the basin rings, 

Right then the soul to heaven springs’. 

 

 
http://www.life.com/news-pictures/72385223/john-tetzel-aka-johann-tetzel-a-16th-century-dominican 

 

Points for discussion: 

1. (a) Describe what you see in the picture. (b) Explain what you think is happening in the picture. 

2. The rhyme contains the message that ordinary people were taking from the preaching of John 

Tetzel, according to Luther in the 95 Theses. How was this message different from the official 

teaching of the Church? 

3. Is it likely that this woodcut was produced by a supporter of John Tetzel or a supporter of Martin 

Luther? Give your reasons. 
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Were there any other background reasons why Luther why Luther was unhappy with the Church? 

 In his studies at the University of Erfurt (1507-1512), Luther had come across the ideas of the 

Humanists. He took their slogan “Ad fontes!” (“Back to the sources!”) and applied it to religion: for 

Luther, this meant the study of the Bible. Luther believed the Church had added too much of its own 

teaching to the messages contained in the Bible. 

 http://www.for-martin-luther.com/bible.html 

 When he became Professor of Theology in the University of Wittenberg in 1512, Luther thought long 

and hard about the problem of good and evil: no matter how much good he did himself, he did not 

feel that he deserved to go to Heaven. An important moment came when he was studying St. Paul’s 

Letters to the Romans; in one of the letters he read, “The just man will live by his faith”. His 

understanding of this was that a person can only ‘win eternal life’ (go to Heaven) if he has complete 

faith in God. This idea became known as ‘Justification by faith’ or ‘Salvation by faith. Luther believed 

that that the Church was ignoring this important belief by giving Christians the mistaken impression 

that they could get to Heaven by earning indulgences. 

Points for discussion: 

1. Why did Luther think it was important for Christians to study the Bible themselves? 

2. What message from the Bible did Luther see as an important message (for him, the most 

important message) that the Church was ignoring? 

Luther as a monk  

“I was indeed a pious monk and followed the rules of my order more strictly than I can express. If ever a 

monk could obtain heaven by his monkish works, I should certainly have been entitled to it. Of this all 

the friars who have known me can testify.”     Letter to Duke George of Saxony 

 

 

Portrait of Luther by Lucas Cranach, 1529 

http://www.religionfacts.com/christianity/people/lu

ther.htm 

Points to share and/research 

1. What is the meaning of the following 

words: pious, friars, testify? 

2. Did Lucas Cranach know Luther? 

 

Points for discussion: 

1. In what ways did Luther consider 

himself a good monk? 

2. To what order of monks did Luther 

belong? 

3. Despite being a good monk, Luther was 

unhappy. Why? 
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What happened when Luther sent the letter and the 95 Theses to Albrecht? 

 

The legend 

Until the 1960s, it was generally believed that Luther nailed the 95 Theses to the door of the Castle 
Church in Wittenberg. However, in 1961 the Catholic researcher, Erwin Iserloh, claimed that the nailing 
of the theses to the door of the Castle Church belonged to the realm of legends. The evidence for this 
view is that the first written account of the event comes from Philipp Melanchthon who could not have 
been an eye-witness to the event since he was not called to Wittenberg University as a professor until 
1518. Also, this account appeared for the first time after Luther's death and he never commented on 
'nailing anything up' in 1517. Most historians today agree with Iserloh’s view. 

 
The printing 
Luther sent copies of the 95 Theses to some bishops and friends. By the end of 1517, copies had been 
printed in Leipzig, Nuremberg and Basel. People began to argue about whether Luther was right or 
wrong in his complaints about abuses and his arguments in favour of reform in the Church (to get rid of 
abuses).  Some German princes and bishops supported Luther’s complaints; others said he was wrong. 
John Tetzel said Luther should be burned at the stake. 
 

Luther under pressure 

As Luther came under pressure from his critics, he wrote a number of books in which he went further in 

his criticism of the Pope. The titles were Address to the Christian Nobility of the German nation, The 

Babylonian Captivity and The Freedom of the Christian Man. A court of inquisition in Rome told the Pope 

that Luther was guilty of heresy, so the Pope issued a Papal Bull (Exsurge Domine) in June 1520 ordering 

Luther to recant his teachings. Luther burned the Bull in public on 10th December, 1520. 

 

Points for discussion 

1. What role did printing play in the story of the 95 Theses? 

2. Name one group of Germans that Luther spoke to through his books. Why do you think Luther 

spoke directly to those people? 

3. Discuss the meaning of “court of inquisition”, “heresy”, “Papal Bull”, “recant”. 

 

   
Luther burns the Papal Bull, L. Rabus, Histories, 1557 

http://keidahl.terranhost.com/Spring/WOH1022/ImagesLuthersLife.htm 
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Stage 2:    What happened to Luther after he challenged the Pope? 

 

1521, 3rd January The Pope excommunicated Luther. People now expected that Luther would be 

declared an outlaw by the Emperor, Charles V. 

 

1521, April Luther travelled to the Diet of Worms. His local ruler, Frederick the Wise of 

Saxony, demanded that he be allowed to travel there safely and not be declared 

an outlaw, at least until he had been given a chance to explain himself. On the 

way to Worms, he preached at a number of towns (Erfurt, Gotha, Eisenach).  

When he arrived in Worms on 16th April, he received a hero’s welcome from 

many of the people who were there. 

 

 When he appeared before the Emperor, Charles V (twice), he refused to recant 

his teachings. He was allowed to leave Worms on 25th April. After he left, the 

Emperor issued an edict declaring him an outlaw. 

 

 
http://collections.lstc.edu/gruber/luthers_works/1521a.php 

 

Many accounts of the episode were quickly published, among them this very rare anonymous tract: An 

Account of How Dr. Martin Luther Was Brought by His Imperial Majesty to the Diet at Worms. How He 

was Heard in Person, and How He was Treated There. In conclusion he spoke the words, "God help me." 
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What happened to Luther after he challenged the Pope? (continued) 

 

1521, 4th May Luther was kidnapped and taken to the Wartburg, a castle near Eisenach. (This 

had been arranged by Frederick the Wise so that Luther could be kept safe and 

Frederick could avoid a direct challenge to the Emperor.) Rumours spread that 

Luther had been killed.  

In the Wartburg, Luther translated the New Testament into German. This was 

published in 1522 and became very popular in areas that supported Luther. (A 

complete German language Bible was published in 1534.) 

During 1521, support for Luther in Wittenberg increased and many of his ideas  

were put into practice. 

 

1522, 6th March Luther went back to Wittenberg. Because of the growing support for his ideas, 

he managed to stay safe despite being officially an outlaw.  

 

1522-1524 Luther went on preaching trips throughout central Germany, winning more 

support for his ideas. (One of these ideas was that it was important to preach 

the Gospel in the vernacular- people’s everyday language, German.) 

 

1525  Luther married Katherina von Bora, a former nun who was 16 years younger 

than Luther. They had six children and their household included relatives and 

students (who were taken in as lodgers to help the family’s financial situation). 

Luther’s Table Talk is made up of conversations written down by students of 

Luther as a record of his views on a wide range of religious issues. 

 

After 1525 Luther continued to introduce changes in the way the church was run in Saxony. 

(The reforms soon spread to other German states – and, also, beyond 

Germany.) He wrote many books (including a Baptismal Book and a Wedding 

Book). He also wrote hymns. (His best known is A Mighty Fortress is Our God.)  

In 1534, his translation of the complete Bible into German appeared. 

 
http://www.luther.de/en/hochzeit.html 
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What happened to Luther after he challenged the Pope? (continued) 

 

Throughout these years, Luther had disagreements with other reformers, 

including the Dutch humanist, Erasmus, in 1524-1526. He continued to criticize 

abuses in the Catholic Church: his last book Against the Papacy at Rome 

Founded by the Devil! was published in 1545. 

1546 On 17th January, Luther took his last trip to his place of birth, Eisleben, where he 

died on 18th February.By the time Luther died, major war over religious issues 

was underway in the German states. 

 

Develop your historical literacy 

Develop your historical literacy by discussing and, then, writing out answers to the  questions that 

follow. For help with some of the questions, you may need to check the GLOSSARY on pages 23 and 24. 

1. What were the differences between being excommunicated and being declared an outlaw? 

2. Why did Frederick the Wise arrange for Luther to be kidnapped after the Diet of Worms? 

3. Can we explain why Luther remained safe when he went back to Wittenberg in 1521 despite 

being declared an outlaw? 

4. How is Table Talk different from Luther’s other books? 

5. Why is Luther’s translation of the Bible into German seen as perhaps his most important work? 

6. Look back at the maps on page 21. Can you name three European countries outside Germany 

into which the ideas of Luther spread? 

7. A number of Luther’s books (including Against the Papacy at Rome Founded by the Devil!) used 

cartoons to attack what Luther saw as abuses in the Church. The following cartoon by Lucas 

Cranach is from the book Passional of Christ and Antichrist (1521). Discuss its main message. 

 
http://www.pitts.emory.edu/dia/1521LuthWWBook/pc4.cfm 

Courtesy of the Digital Image Archive, Pitts Theology Library, Candler School of Theology, Emory University 
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Stage 3: Why did Luther’s row with the Pope cause Germany and Europe to become divided? 

 From the beginning, Luther had many supporters, such as Frederick of Saxony (who died in 

1525), and many opponents, such as Charles V, the Holy Roman Emperor.  

 While Charles V wished to protect the Catholic Church in Germany, local rulers like Frederick 

who supported Luther wanted reformed churches based on Luther’s ideas set up in their 

territories.  

 For a while, Charles tried to maintain peace by allowing local rulers to decide whether or not to 

go along with Luther’s reforms. However, the second Diet of Speyer of 1529 did not allow Luther 

to be mentioned: 14 of the German rulers refused to attend and sent a letter of protest to 

Charles. The protesting rulers (who included Frederick’s successor, Johann) became known as 

‘Protestants’ and, as time went on, this term came to be used for supporters of all new 

reformed churches. The protests of the Protestants became louder when the Diet of Augsburg 

of 1530 condemned Luther’s ideas. 

     
Charles V       Johann of Saxony 
http://en.wikipedia.org/wiki/Charles_V,_Holy_Roman_Emperor   http://en.wikipedia.org/wiki/John,_Elector_of_Saxony 

 

 When hundreds of thousands of German peasants revolted in the Peasants’ War of 1525-1525, 

Luther strongly condemned the violence of the peasants. This lost him the support of many 

peasants but made his ideas more acceptable to many German rulers. 

 By 1531, Charles had decided that force would be needed to put a stop to the spread of Luther’s 

ideas. The Lutheran princes joined together in a military alliance (called the Schmalkalden 

Alliance) to protect themselves from attack. Because Charles was involved in a war against the 

Turks, and because efforts continued to try to keep the peace among the German princes, war 

did not start until 1546. The war ended in 1555 and, under the terms of the Peace of Augsburg, 

every German state was to follow the religious beliefs of its prince. [The phrase in Latin was 

cuius regio, eius religio (whose kingdom, his religion).] 

 Outside of Germany, a number of countries became Lutheran because their ruler supported the 

ideas of Luther: these included Denmark, Norway and Sweden. 
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Why did Luther’s row with the Pope cause Germany and Europe to become divided? 

 

Develop your historical literacy 

 

Develop your historical literacy by discussing and, then, writing out answers to the questions that follow. 

For help with some of the questions, you may need to check the GLOSSARY on pages 21 and 22. 

 

Points for discussion: 

 

1. Did Charles V, as Holy Roman Emperor, have full power or limited power over individual German 

states such as Saxony? 

2. How were the views of Frederick of Saxony on religion different from those of Charles V? 

3. Why did the supporters of Luther become known as ‘protestants’? 

4. Since Charles V decided in 1531 that he needed to go to war against the Lutherans, why was it 

that war did not start until fifteen years later in 1546 (the year that Martin Luther died)? 

5. Look back once again at the second map on page 21. Can you work out the names of all the 

countries that followed the ideas of Luther? 

 

Enquiry into Luther: our conclusions 

 

 

Write down what you have learned from our enquiry into Martin Luther about each of the following: 

 

 Why Martin Luther had a big row with the Pope 

 

 What happened to Martin Luther after he challenged the Pope 

 

 Why Luther’s row with the Pope caused Germany and Europe to become divided 

 

______________________________________________________________________________ 

 
For teachers: Do you agree that the enquiry has been a useful way of focusing students’ attention on 

 Why Luther went about reform? 

 How Luther went about reform? 

 What some of the consequences of Luther’s activities were? 



© PDST, 2012                             Page 34 

 

Other useful websites for teaching the topic, RELIGIOUS CHANGE: REFORMATION 
 

http://www.bbc.co.uk/history/historic_figures/luther_martin.shtml 

A succinct profile of Luther from the BBC Historic Figures website. 

http://www.newadvent.org/cathen/09438b.htm 

This article from the Catholic Encyclopaedia gives a detailed account of Martin Luther and his teachings 

from a Catholic perspective.   

http://www.historyguide.org/earlymod/lecture3c.html 

This is an illustrated lecture on the Protestant Reformation.  

http://www.iclnet.org/pub/resources/text/wittenberg/wittenberg-home.html  

This “Project Wittenberg” site compiled by an American Lutheran brings together a wide range of works 

by and about Luther. 

http://www.pbs.org/empires/martinluther/index.html 
 
This American website was developed to accompany a TV series about Luther. There is a good flash 
feature about the life of a monk at the time. 
  
http://www.historylearningsite.co.uk/John_Calvin.htm 
 
An outline of the career and teachings of John Calvin from a British educational website designed for 
students. 
 
http://www.scotlandspeople.gov.uk/content/help/index.aspx?r=546&1295 
 
A profile of John Knox and his role in the Reformation in Scotland. 
 
http://www.bbc.co.uk/history/british/tudors/english_reformation_01.shtml 
 
A useful account of the English Reformation from the BBC. 
 
http://timelines.tv/index.php?t=1&e=7 
 
A short film extract from Timelines TV about Henry VIII and the Church. A transcript is provided. 
  
http://www.bl.uk/onlinegallery/onlineex/henryviii/index.html 
 
This excellent British Library site has key primary documents on the life and times of Henry VIII with 
explanatory notes. There are also video extracts from David Starkey's Channel 4 series 'Henry VIII: The 
Mind of a Tyrant’. 
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Approaches to teaching the topic, CHANGES IN LAND OWNERSHIP: PLANTATION IN IRELAND 
 

Topic Description Approach 

 

Changes in land 
ownership: 

Plantation in 
Ireland 

General Study: 

 Why the land changed hands 

 How the land changed hands 

 Main consequences, immediate and long-
term, of the changes in land ownership e.g. 
politics, culture, religion 

 
Special Study: One plantation in Ireland 
  

Exploring change through: 

 

- Understanding of cause and 

consequence 

- Use of appropriate 

documentary sources 

- Special study 

 
Rationale for using these resources 
 
One of the advantages of the growth in film material available online is that good quality material on 
historical topics is becoming more easily accessible. The film clips chosen can help to make a study of 
the Ulster Plantation more interesting and meaningful for students. 
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Worksheets to accompany Plantation videos 

 

Clip One: http://www.youtube.com/watch?v=dSerjFKVk3c  (Trim to 4:39 on RealPlayer) 

Questions: 

1. How do the English view Ulster? 
 

2. Name the King who planted thousands of English settlers? 
 

3. What size were the plots of land? 
 

4. How much of Ulster remained in Irish hands? 
 

5. What would the settlers forge on the banks of the River Foyle? 
 

6. How, according to Dr. Fitzgerald, would the planters modernise Ulster? 
 

7. What were the different tradesmen/guilds that were asked to go to Ulster? 
 

8. From your understanding of the clip, what is cartography? 
 

9. How many a) Freeholders ____, b) Englishmen _____, and c) Native Irish ___   are on the 
plantation according to the map of 1622? 
 

10. Why does Fergal Keane describe this as “the mathematics of disaster”, in your opinion? 
 

11. What was the problem that the London companies faced, according to Dr. Fitzgerald? 
 

12. What religion were the Scottish who came to Ulster? 
 

13. How did they see themselves? 
 

14. Would this settlement be assimilated (become a part of) Gaelic society? Why not? 
 

 

 

 

 

http://www.youtube.com/watch?v=dSerjFKVk3c
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Clip Two: from Plantation: The Truth & the Legacy (Evergreen Media for UTV, 2010) 

http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-

c3defa34433e      From 01:41 – 06:10: Introduction to Plantation 

 

Questions: 

1. Which city is the most successful of the plantation towns? 
 

2. What is the name of the ‘landmark site’ in County Tyrone? 
 

3. What was this site used for before the Plantation? 
 

4. Who was the last O Neill to be made Lord of Tyrone? 
 

5. What year did this take place? 
 

6. What happened at the battle of Kinsale? 
 

7. What was the significance of Mountjoy’s destruction of the Leac na Rí? 
 

8. Who was resentful that the Gaelic Lords were allowed to keep their land in the peace treaty of 
1603? 
 

9. Where did O Neill go? 
 

10. Why was he declared a traitor? 
 

11. What did James I fear regarding the Spanish? 
 

12.  a) Was the policy of plantation a new idea? 
 b) Where had other plantations been established? 

13. Who was put in charge of the Ulster plantation? 
 

 

 

 

 

 

http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-c3defa34433e
http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-c3defa34433e
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Clip Three: from Plantation: The Truth & the Legacy (Evergreen Media for UTV, 2010) 

http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-

c3defa34433e     From 08:35 – 12:21: Working with Primary Sources 

 

Questions: 

1. How was Ireland viewed by outsiders? 
 

2. According to Roddy Hegarty, who knew most about Ulster? 
 

3. Who drew the earliest map of Ulster? 
 

4. What are the two kingdoms that can be seen on the map? 
 

5. Who charted Ulster from 1609-1610? 
 

6. Through his work, what was now recognised by the English? 
 

7. Why wasn’t James happy? What did he do about this? 
 

8. According to Nicholas Pinner, how many Englishmen were in the plantation by 1619? 
 

9. In John Speed’s map, what were the three different classes of Irish people?  
 

1._____________________ 

2.______________________ 

3.______________________ 

 
10. Why is it significant that the “Wilde Irishman” is carrying a spear? 

 
Bonus Questions! 

11. What type of source is this map? 
 

12. Why does Roddy Hegarty wear white gloves when he is handling the map? 
 

 

 

http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-c3defa34433e
http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-c3defa34433e
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Clip Four: from Plantation: The Truth & the Legacy (Evergreen Media for UTV, 2010) 

http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-

c3defa34433e       From 19:22 – 24:14: Plantation Towns 

 

Questions: 

1. What can the plantations be seen as? 
 

2. Who were the Undertakers? 
 

3. Who were the Servitors? 
 

4. Who were the other three groups? 
 

1.___________________ 2. ________________ 3. _______________ 

5. What company settled at: 
 
A) Bellaghy  ________________ 
B) Ballykelly________________ 
C) Eglinton__________________ 
 

6. What was the most important building in a plantation? 
 

7. How was the mortar for the church made? 
 

8. What was the second most important building in a plantation town? 
 

9. How can we tell from the map that the bawn is not finished? 
 

10. What did Gabriel Moore do for a living? 
 

11. How do we know that Captain Downes was a “grand gentleman”? 
 

12. How can we tell that the Robinsons weren’t as well off as the Clarkes? 
 

13. Why isn’t there a name under the Irish dwelling? 
 

14. How many British families have arms to defend themselves on this plantation? 
 

15. How many Irish lived there? 
 

16. What is the problem with the Eglatine plantation, according to the writing at the bottom of the 
map? 

http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-c3defa34433e
http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-c3defa34433e
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Clip Five: from Plantation: The Truth & the Legacy (Evergreen Media for UTV, 2010) 

http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-

c3defa34433e     From 29:25 – 32:39: BellaghyBawn – Archaeology 

 

Questions: 

1. What company did Sir Baptist Jones belong to? 
 

2. What two words is ‘bawn’ made from? 
 

3. What does Paula Clarke want children to understand? 
 

4. Name two tools that you see being used in the archaeological dig? 
 

5. What does Brian Sloan say about the job of an archaeologist? 
 

6. Name three artefacts that are found on the dig 
 

1._____________  2. ______________ 3. ________________ 

 

 

 

 

 

 

 

 

 

 

http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-c3defa34433e
http://www.u.tv/Blogs/Lesley-Black/Plantation-The-Truth-the-Legacy/bdc0b336-aa0f-49c5-a660-c3defa34433e
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Clip Six: http://www.bbc.co.uk/programmes/p00f58wm 

Ulster-Scots heritage (Effects of Plantation) 

Questions: 

1. Why were so many plantation castles built in the West of Ulster? 
 

2. Was the castle built by Scottish people? 
 

3. What does the use of Irish stone masons show? 
 

4. What happened in 1641? 
 

5. What were the squares in Monea Castle used for? 
 

6. What is the difference between the finishes on the castles at Tully and Monea? 
 

7. Who attacked both castles? 
 

8. Why does the piece finish with Scottish dancing? What does this tell you about the long-
term effects of the Plantation of Ulster? 
 

Ulster Scots dialect 

One of the results of the Ulster Plantation was the Ulster Scots dialect. Watch the 

video clip again, and see if you can translate the words printed below that you will 

hear Andy and Anne use. 

1. “nay courts”   : 
 

2. “a castle like than” 
 

3. “I cud’na help” : 
 

4. “stainmasons” : 
 

5. “cooperation atween the Maguires and the Humes”:  
 

6. “wee-unsand weemen” : 
 

7. “gud ate’n” : 
 

8. “I have’na” : 
 

9. “ mast weel-preserved”:      

 

http://www.bbc.co.uk/programmes/p00f58wm
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Other useful websites for teaching the topic, CHANGES IN LAND OWNERSHIP: PLANTATION IN 
IRELAND 

 

http://www.plantationofulster.org/ 

An engaging approach and an interesting perspective from the Ulster-Scots Agency 

http://www.bbc.co.uk/history/british/plantation/ 
 
This BBC website gives comprehensive coverage of the Plantation of Ulster. It contains maps and 
contemporary illustrations, as well as interviews with a number of historians. 
 
http://iisresource.org/Documents/0A1_Tuxford_KS3_Y7T3_U_Plantation.pdf 
 
This is a helpful worksheet from the “Ireland in Schools” initiative. Students use sources to find the 

answers and are also encouraged to put themselves into the shoes of the planter - good preparation for 

People in History answers. 

http://www.dublincastle.ie/HistoryEducation/History/Chapter4TheRevoltofSilkenThomas/ 
 
As part of the background to plantations, this is a useful account of the rebellion of Silken Thomas – 
from the Dublin Castle website. 
 
http://www.bbc.co.uk/northernireland/ashorthistory/archive/intro53.shtml 
 
From BBC Northern Ireland, a one page examination of the plantation of Laois and Offaly. 
 
http://www.irishtimes.com/focus/earls/ 
 
This Irish Times supplement on the Flight of the Earls looks at the background, the event and its 
consequences. 
 
http://www.bl.uk/learning/histcitizen/uk/ireland/irelandintro.html 
 
This British Library website examines visual and written sources from the period of the plantations 
under the title, Ireland: Propaganda and Plantations. There are helpful explanatory notes. 
 
http://www.bbc.co.uk/northernireland/yourplaceandmine/londonderry/A803459.shtml 
 
This is an easy-to-follow article about the plantation of Bellaghy (Co. Derry), famous for its well- 
preserved plantation bawn. 
 
http://www.doeni.gov.uk/niea/places_to_visit_home/historic-monuments/bellaghy.htm?vt=2 
 
This Department of the Environment, Northern Ireland, website offers a virtual tour of the Bellaghy 
Bawn.  
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http://www.bbc.co.uk/radio4/history/voices/voices_ulster.shtml 
 
A website accompanying a BBC Radio 4 programme on the Plantation of Ulster: you can listen to audio 
files from the radio programme divided by topic. There is also a good introductory one-page background 
history of the plantation. 
 
http://www.bbc.co.uk/blueprint/media/movanagher.shtml 
 
A short seven minute clip from BBC Northern Ireland that looks at the plantation of Ulster focusing on 
Movanagher in Co.Antrim, headquarters of the Mercers’ Guild. It includes 3D representations of what 
bawns, planter and native Irish houses looked like. 
  
http://iisresource.org/Documents/0A4_Secondary_Hist_Thinking_Skills.pdf 

Another “Ireland in Schools” resource, Page 2 has an exercise on a plantation map of Omagh.    

http://www.bbc.co.uk/programmes/p00f58wm 

This short film excerpt on plantation castles in west Fermanagh contains good examples of Ulster Scots 

dialect and Scottish cultural traditions that remain in the North. 

_____________________________________________________________________________________ 

 

 
The following formed part of Question 5 on the 2009 Higher Level paper: 
 
Name one of the plantations which you have studied and write about the effects of that 
plantation on two of the following: 
 
(i) Religion. 
(ii) Political control. 
(iii) Language and customs.          (2x8) 
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Approaches to teaching the topic, POLITICAL CHANGE: REVOLUTIONARY MOVEMENTS 
 

Topic Description Approach 

 

Political 
change: 

Revolutionary 
movements 

General study: 

 Background: sources of discontent in pre-
revolutionary America, France and Ireland 

 Revolutionary movements in America, France 
and Ireland, late 18th and early 19th centuries 

 Consequences of these revolutions 
 
Special Study: Life of one revolutionary in 
America, France or Ireland 
 

Exploring change through: 

 

- Understanding of cause and 

consequence 

- Use of appropriate 

documentary sources 

- Special study 

 

 
The US War of Independence 
 
Relevant web resource       http://bcove.me/zqkaso4o  
 
Rationale for using this resource 
 
This clip from the History Channel series America - The Story of US is 2 minutes long. A number of 
prominent Americans, historians, politicians and military figures reflect on the importance of George 
Washington to the success of the US Revolution. It helps students to understand why Washington was 
such a good leader and why he is so highly regarded in America today. 
 
The questions on the film clip are designed to test students’ understanding of the contents of the video 
specifically Washington’s role in the success of the Americans in their struggle. They are in sequence. 
 
A useful follow-up exercise would be to ask students to write a paragraph on one of the following: 

 

 What are the main qualities that the speakers admire in George Washington? 

 Do you regard this as a reliable source? Give reasons to support your answer. 
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Transcript of comments made 
 
Daniel Walker Howe (Historian):  
If there was one person who was absolutely indispensible (essential) to the American Revolution and 
American independence it was George Washington. 
 
David Baldacci (author):  
Washington was a genius in taking people who didn’t seem like they could achieve great things but 
under him they rose to the challenge, they rose to the occasion. That’s what great leaders do. 
 
1st Sergeant William Bodette (US Marines):  
He was a great general. I mean he had to motivate farmers, regular peasants, to fight against the most 
powerful army in the world. 
 
Newt Gingrich (politician):  
Washington is a man of enormous discipline and courage who on several occasions during the war is on 
the edge of collapse in terms of his army and his resources. 
 
Daniel Walker Howe (historian):  
The point was that he kept the army together and in being, to a large extent by force of will and force of 
character, even when they had been defeated and even when times were tough. 
 
Richard Slotkin (Historian):  
He knows he’s got to preserve his army. He’s got to be careful with it. He also knows he has to strike to 
keep the British off-balance, to score when he can and also to keep up the morale of his troops and 
somehow he finds exactly the right balance between the two positions. 
 
Daniel Walker Howe (historian):  
Though Washington did many good things for America the most important of all was something that he 
did NOT do. That is he did NOT set himself up as a military dictator. 
 
General Colin Powell (Former Head of the US Army):  
Washington could have been a king if he wanted to be called a king. He refused. 
 
Daniel Walker Howe (historian):  
Washington said an emotional farewell to his army at the end of the war and went home to Mount 
Vernon (his estate). 
 
General Colin Powell (former head of the US army):  
What he had was a confidence in our dream and our purpose and he had confidence in his fellow 
citizens that if you want freedom this is what it’s going to take. 
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Questions: 
 

1. According to David Baldacci why was Washington a great leader? 
______________________________________________________________________________
______________________________________________________________________________ 
 

2. Why does 1st Sergeant Bodette admire George Washington as a general? 
______________________________________________________________________________
______________________________________________________________________________ 
 

3. According to Newt Gingrich, what qualities Washington display during the War? 
______________________________________________________________________________
______________________________________________________________________________ 
 

4. According to Richard Slotkin what was Washington’s main role during the War of 
Independence? 
______________________________________________________________________________
______________________________________________________________________________ 
 

5. What does Daniel Walker Howe feel was the most important thing Washington did for America? 
 

6. According to Colin Powell what role did Washington refuse? 
______________________________________________________________________________
______________________________________________________________________________ 
 

7. Would you agree with the view that Washington is regarded a hero today in America? Use 
evidence from the source to support your answer. 
______________________________________________________________________________
______________________________________________________________________________ 
______________________________________________________________________________ 
 

8. After watching the video which of the speakers do you think is the most reliable? Support your 
answer with evidence. 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 

9. Do you think this assessment of Washington’s career is objective? Explain your answer. 
______________________________________________________________________________

______________________________________________________________________________ 

 
10. Can you think of an example during the war where Washington kept his army together when 

times were tough? 
______________________________________________________________________________
______________________________________________________________________________ 
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Revolutionary Movements in France 
 
Relevant site    http://www.nationalarchives.gov.uk/education/lesson36.htm 
 
Rationale for using the resource 
This well-organised resource from the British National Archives looks at the reaction in Britain to the 
1789 revolution in France specifically the storming of the Bastille on the 14th July 1789. It allows students 
to look at short excerpts from contemporary sources such as newspapers and letters. The excerpts are 
short and are accompanied by questions. The page also contains useful background notes on the French 
Revolution. 
 
An example of how this resource could be used is outlined below. 
 

Two Accounts of the Storming of the Bastille 
 

Source A 
In the Evening a Detachment with two pieces of cannon went to the Bastile, to demand the ammunition 
deposited there.  A flag of truce had been sent before them, which was answered from within: But 
nevertheless, the Governor (the Marquis de Launay) ordered the guard to fire, and several were killed.  
The populace, enraged at this proceeding, rushed forward to the assault, when the Governor agreed to 
admit a certain number, on condition that they should not commit any violence.  A detachment of about 
forty accordingly passed the drawbridge, which was instantly drawn up, and the whole party 
massacred.   
This breach of faith, aggravated by so glaring an instance of inhumanity, naturally excited a spirit of 
revenge and tumult (anger) not to be appeased.  A breach was soon made in the gate, and the Fortress 
surrendered.  The Governor, the principal Gunner, the Jailer, and two old Invalids (soldiers), who had 
been noticed as being more active than the rest, were seized, and carried before the council assembled 
at the Hotel de Ville (City Hall), by whom the Marquis de Launay was sentenced to be beheaded, which 
was accordingly put in execution at the Place de Grêve, and the other prisoners were also put to death. 

London Gazette 14
th

 July 1789 

 
Source B 

The Bastille made some resistance but was taken yesterday evening.  The Governor and sub-Governor 
had their Heads cut off, which were carried in triumph around the City. ... the King was at first very 
resolute (determined).  The thoughts however of the danger he was in have this evening induced 
(persuaded) him to recant all his former words and to submit in everything.  Deputies have arrived this 
afternoon from Versailles with this good news, and it is reported that the King will be here himself 
tomorrow, but I own I very much doubt it.  The consternation (alarm) that has prevailed in Paris for the 
last two days, is beyond all power of description.  Few People have gone out of their doors, and all 
public amusement for the first time have been stopped.  I however have seen everything of importance 
from the first entrance of the troops to the taking of the Bastille which I was present at yesterday 
evening and indeed the whole sight has been such, that nothing would have ... tempted me to miss it. 

Letter from a British citizen in Paris, Mr Jenkinson 15
th

 July 1789 
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Worksheet 
 
Source A 
 

1. Why did soldiers arrive at the Bastille? 
______________________________________________________________________________
______________________________________________________________________________ 

2. Why were the people outside the Bastille so outraged when the Governor gave the order to fire 
on them? 
______________________________________________________________________________
______________________________________________________________________________ 

3. Some were then allowed in - on what condition? 
______________________________________________________________________________
______________________________________________________________________________ 

4. What happened to the forty who went into the Bastille? 
______________________________________________________________________________
______________________________________________________________________________ 

5. What happened to the Governor? 
______________________________________________________________________________
______________________________________________________________________________ 

 
Source B 
 

1. Why, according to this source, did the King 'recant all his former words' and agree to the 
people's demands? 
______________________________________________________________________________
______________________________________________________________________________ 

2. According to the author what have been the results of the “consternation” in Paris? 
______________________________________________________________________________
______________________________________________________________________________ 

3. What evidence is there in this source to suggest the author was an eye-witness of the events 
that had occurred? 
______________________________________________________________________________
______________________________________________________________________________ 

 
 

General Question 
 
Look again at Sources A and B. Decide which of these descriptions best fit the view of the author of each 
source about the storming of the Bastille: 
 

i. Serious revolution, leading to real danger for Britain. 
ii. A Paris-based revolt that the King was forced to agree to. 

iii. Minor disturbances, of no real consequence at all. 
 
Give reasons to support your answers. 
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Relevant Resource 
 
http://www.history.com/topics/maximilien-de-robespierre  
 
Rationale 
 
This resource from the History Channel contains a biography of Robespierre’s life plus four video 
excerpts and a picture gallery relevant to the French Revolution. The video on Robespierre and the 
Terror is featured below. It is just under four minutes in length and there is a transcript of the video and 
questions. The video can be downloaded to your computer. 
A useful follow up question could be to ask students to write a paragraph on: 
Why do you think Robespierre is such a controversial figure in French history? 
 
Transcript 
 
Narrator: September 1793 four years into the Revolution and France is being torn apart. There is violent 
insurrection in the provinces and huge losses in the faltering war against Europe. In one blistering defeat 
the British navy takes the port city of Toulon. Europe is eating away at France’s borders. 
 
Alan Woods (Historian): France is isolated in the whole of Europe. It’s being blockaded by Britain. It’s 
being attacked and invaded by Austria and by Prussia. The people of Paris are seized by a fear that the 
victory of the counter-revolution will lead to a bloodbath. 
 
Danton and Robespierre realise that they must boldly strike out to save the Revolution. They convince 
their colleagues to institute (put in place) a menacing new form of martial law. Thus begins a new 
chapter in the Revolution; a period of violent repression called the Terror. 
 
Narrator: In a remarkable reversal the revolutionaries suspend the new constitution and all the rights it 
was to guarantee. 
 
The slightest suspicion can send anyone to the scaffold. Politicians who say a kind word about the 
defunct monarchy, anyone who uses the formal Monsieur or Madam instead of the new form of 
address, Citizen. The air is fraught with paranoia (fear) – neighbours denounce neighbours. The 
incessant rolling of the death carts rattles through the streets of Paris. 
 
With the blood of the Terror, Maximilien Robespierre has rescued the Revolution. An invigorated 
(revitalised) army is repelling attacks at the border and internal dissent has been all but quashed. 
At the height of his success Robespierre dreams up a loftier goal yet; to use more terror to mould a new 
kind of society – a Republic of Virtue. 
 
David Jordan (Historian) – By virtue he means civic virtue. It’s an active principle for Robespierre. For 
example you cannot be a virtuous citizen by simply obeying the laws and keeping your head down, you 
must actively be involved in the work of the state and that includes for Robespierre destroying the 
enemies of the state. 
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David Bell (Historian) – The Great Terror is the name given to the last phrase of the Terror in the spring 
of 1794 into the summer of 1794. It’s the period at which the tempo (speed) of executions really starts 
to increase, in which the atmosphere of paranoia particularly in Paris but really across the country starts 
to increase exponentially (dramatically). 
 
David Jordan: There are those who think that Robespierre really has reached so extreme and so 
unreasonable a position that he can’t turn back, that his fanaticism has somehow overtaken him and 
there are those who thinks he has just gone nuts! 
It turns out that there is a great deal of enthusiasm for ending the terror. Nobody can figure out how to 
do it. And what turns out to be the case that the only thing that will end the Terror and apparently the 
only thing they can all agree upon is the fall of Robespierre. 
 
Narrator: On July 27th 1794 the guillotine comes down on the incorruptible and the last blood of the 
Terror is shed. 
 

Glossary: develop your historical literacy 
Insurrection  rebellion 
Blockade  preventing a country from trading with other countries. 
Danton Georges Danton was a leading revolutionary who later became an opponent of 

Robespierre and was executed in 1794. 
Counter-revolution attempts by supporters of the King to end the revolution 
Martial law  very strict laws with severe punishments 
Repression  strict laws crushing any criticism of the government 
The Incorruptible Robespierre’s nickname as he refused to take any bribes or money in exchange 

for political favours. 

 
Questions: 

1. What problems did France face in September 1793? 
 

2. According to Alan Woods, what fear had gripped Paris? 
 

3. What did Danton and Robespierre persuade their colleagues to do to save the Revolution? 
 

4. Give examples of the impact of the laws passed by the revolutionaries. 
 

5. What do you think happened to those people who were in the “death carts”? 
 

6. According to the source, did the Terror succeed in saving the Revolution? 
 

7. According to David Jordan what did Robespierre mean by “civic virtue”? 
 

8. Why does David Bell call the last phase of the Terror, the Great Terror? 
 

9. Why does Robespierre lose support among the revolutionaries? 
 

10. Do you think this is a reliable source? Support your answer with three reasons. 
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Revolutionary Movements in Ireland – 1798 
 
Relevant Internet resource 
http://www.bbc.co.uk/northernireland/ashorthistory/archive/intro149.shtml  
 
Rationale for using this resource 
This one page account of the attempted French landing at Bantry Bay combines narrative history with 
excerpts from primary sources. It is from the BBC Radio Ulster series A Short History of Ireland. The 
series is made up of 5 minute radio programmes written by respected historian Jonathan Bardon.  All 
aspects of Irish history from the Stone Age to World War II, North and South, are covered in this 
programme in the same format as described above. 
 
 
The French are in the Bay! 
 
On 24th February 1796 Theobald Wolfe Tone walked to the Palais de Luxembourg in Paris. There, 
somewhat to his surprise, he was immediately given an audience with Hippolyte Carnot, one of the 
three Directors who now ruled Revolutionary France. Carnot listened intently and agreed to send an 
expedition to Ireland. To his delight, Tone was made an Adjutant General in the French Army. 
 
The distinguished General, Lazare Hoche, placed in charge of the expedition, received his instructions on 
19th June: 

'We intend, Citizen General, to restore to a people ripe for revolution the independence and 
liberty for which it clamours. Ireland has groaned under the hateful yoke of England for 
centuries. The Defenders…are already secretly armed… detach Ireland from England, and she 
will be reduced to a second-rate power.' 

 
The only hope of reaching Ireland without confronting the Royal Navy was to set out in mid-winter when 
British patrols would be in port. Great quantities of arms, intended for distribution to the United 
Irishmen and the Defenders, were loaded onto the 43 warships, 17 of them ships of the line. 
Then Wolfe Tone and 45,000 men – crack troops who had never been defeated – stepped on board. On 
the morning of 15th December 1796 the fleet sailed out of the Breton port of Brest. 
 
Right from the start, the expedition ran into trouble. As it was heading for the open sea the 74-gun ship 
of the line, the Séduisant, struck a rock and all but 45 of its crew of 1,300 were drowned. Soon after the 
Fraternité, carrying General Hoche, sailed out of sight and it never managed to rejoin the invasion fleet. 
On 20th December General Grouchy, second-in-command, decided to open the package containing 
secret orders. The fleet was to sail to west Cork, to Bantry Bay. 
 
Tone confided to his Journal: 

'December 21st…this morning at day-break we are under Cape Clear, distant about four leagues, 
so I have at all events once more seen my country…It is most delicious weather, with a 
favourable wind and everything in short that we can desire except our absent comrades…What 
if the General should not join us?' 
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The following day the French were in the bay, Bantry Bay. But the fatal decision was made not to 
attempt a landing until General Hoche appeared.  By the time it had been agreed to make a landing on 
Christmas Day, a violent storm buffeted the fleet. 

'December 24th…this infernal easterly wind continues without remorse. Well, let it blow and be 
hanged!... 
 
December 25th. – Last night I had the strongest expectations that today we should debark, but 
at two this morning I was awakened by the wind…The wind continues right ahead so that it is 
absolutely impossible to work up to the landing-place, and God knows when it will change…' 

 
By now the fleet was in full view of those on shore and the news swept through the country. The 
Catholic Bishop of Cork, Dr Francis Moylan, in his Christmas day address, urged his flock not to join the 
French: 

‘Be not deceived by the lure of equalising property which they hold out to you. They come only 
to rob, plunder and destroy…' 

 
Next day the storm is so fierce, the orders are to cut cables and return to France. 
Even without the French, however, the Rising still goes ahead. 
 

Glossary: develop your historical literacy 
 

Palais de Luxembourg  Headquarters of the French government 
Ships of the line   large warships, carrying the most powerful guns  
League     a unit of measure at sea, = 5.6 Kms 

 
1. Who did Tone meet in Paris in 1796 and why was the meeting important? 

 
2. What position did Tone receive in the French army? 

 
3. Read carefully the instructions given to General Lazare Hoche. Would you agree with the view 

that the French had two aims in sending troops to Ireland? 
 

4. Why did the expedition set sail in mid-winter? 
 

5. What evidence is there to show that the French sent a very powerful expedition? 
 

6. What problems did the expedition face soon after sailing from France? 
 

7. According to the account what fatal decision was made? 
 

8. What does the Catholic Bishop of Cork claim that the French will do if they land?  
 

9. Read the three entries in Tone’s Journal carefully.  
(i) How do the weather conditions change between the 24th and the 25th of December? 

Give evidence from the entries. 
(ii) What impact did the bad weather have on the attempts to land the soldiers? 
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Relevant Resource: 
http://catalogue.nli.ie/ 
 
Rationale for using this resource 
This resource is the online catalogue for the National Library of Ireland. By using this resource students 
can access images - prints and drawings relevant to the topic. Students can then analyse images from 
1798 to increase their ability to deal with primary and secondary sources. Students can also learn to 
identify bias, propaganda and other weaknesses of sources. It can also help show students how 
resources are catalogued. This resource can also be used for other aspects of Irish history such as the 
Famine and the War of Independence. 
 
Instructions: 

a) Go to http://catalogue.nli.ie/ 
b) In the search box, type in Rebellion of 1798.  
c) Tick the ‘Search the digitised items only’ box. 
d) When the results page comes up you can narrow the search options by clicking on the options 

on the right-hand side of the page. 
e) Click on the title of the image to find out more detail. 
f) Images can be saved to your computer by 

(i) right-clicking on the image 
(ii) then clicking save image as 

 
 
When examining a chosen source, teachers should bear the following in mind: 

 Make sure that students have the necessary background context. 

 Encourage students to express their opinions but ask for evidence to support their answers. 

 Group work can be an excellent means by which sources are examined. 
 
There are two examples of available sources from the National Library on the next page for your 
students to analyse. The worksheet on page 56 can be used with the two sources.  
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Source A 
 
Title:  Ninety-Eight.-Signal for the outbreak. Attack on the Northern Mail van at Santry, near 

Dublin, 23rd May, 1798 
 
Main Author: Watson, Samuel Rowan 
 
Format:  Prints & Drawings 
 
Language: English 
 
Published:  [Dublin] William O'Brien December 19th 1898. 
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Source B 
 
Title: Vinegar Hill, charge of the 5th Dragoon Guards on the insurgents - a recreant yeoman 

having deserted to them in uniform is being cut down. 
 
Main Author: Sadler, William, artist 
 
Format:  Prints & Drawings 
 
Language: English 
 
Published: 20th July 1880. 
 

 
 

Glossary: develop your historical literacy 
 

Insurgents Rebels 
Recreant A ‘turncoat’; one who had gone over to the rebels’ side 
Yeoman Member of a part-time military force, almost exclusively Protestant 
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Worksheet: - Source A/Source B 

 

Who created this source?  

 

When was it created? 

 

 

Describe what you see in the 

picture 

 

 

 

 

 

 

 

 

 

 

How are the Irish rebels portrayed  

in the picture? 

 

 

 

 

 

 

 

 

What was happening during this 

time period? 

 

 

 

 

 

 

What do you think was the 

creator’s purpose in making this 

source? 

 

 

 

 

 

 

Do you think this is a reliable 

source? 

 Strengths 

 

 Weaknesses 

 

 

 

Do you think this is a primary or 

secondary source? Remember to 

look closely at the date when the 

source was created. 
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Other useful websites for teaching the topic, POLITICAL CHANGE: REVOLUTIONARY MOVEMENTS 
 

AMERICA 

http://www.digitalhistory.uh.edu/learning_history/revolution/revolution_menu.cfm 
 
An examination of different aspects of the American War of Independence, including an interesting 
piece on the historical accuracy of the film, The Patriot 
 
http://www.pbs.org/georgewashington/index.html 
 
This examination of the life of George Washington is from the American public service broadcaster, PBS. 
The tabs ‘Father of his Country’,’ Timeline’ and the ‘Washington Collection’ are very useful. 
 
http://www.pbs.org/ktca/liberty/chronicle.html 
 
These newspaper chronicles allow students to experience first-hand the excitement and uncertainty of 
the American Revolution as it happened. Click on a city to read about the historical headlines that 
shaped the war and America. From the PBS website called “Liberty – Chronicle of the Revolution.” 

 
http://www.bbc.co.uk/history/british/empire_seapower/rebels_redcoats_01.shtml 
 
This article from the BBC History website looks at the causes, course and consequences of the American 
War of Independence. 

 
http://www.georgewashington.si.edu/  
 
This website about Washington from the Smithsonian Institution has good interactive sections for 
students. Click on ‘Patriot Papers’ and ‘Portrait for Kids’ to find out more.  

 
http://www.archives.gov/national-archives-experience/charters/charters.html 
 
This site from the US National Archives and Records Administration examines the Declaration of 
Independence and the US constitution. 

 
http://www.history.co.uk/videos.html?bctid=701072368001&America:-The-Story-of-the-US:-Revolution 
 
This 40 minute video on the US Revolution is from the History Channel series – The Story of the US. 

 
FRANCE 

 
http://www.historyteacher.net/APEuroCourse/WebLinks/WebLinks-RevolutionaryFrance.htm 
 
This resource contains a large number of links to websites and primary documents relating to the French 
Revolution. Other pages on the site cover topics such as the Industrial Revolution, the Reformation, the 
Age of Exploration and International Relations from the Third Year course. 
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http://library.thinkquest.org/C006257/default.shtml 
 
This site is designed for students and explains events very clearly. 
 
http://chnm.gmu.edu/revolution/index.html 
 
This very comprehensive American site contains articles about different aspects of the French 
Revolution and primary sources such as documents and pictures. You can also listen to recordings of 
songs from the time. It is regarded by many as the best site about the French Revolution on the web. 
 
http://www.historywiz.com/frenchrev.htm 
 
This ‘History Wiz’ website covers many aspects of the French revolution and gives access to a wide range 
of primary source materials. 

 
http://www.bbc.co.uk/history/historic_figures/robespierre_maximilien.shtml 
 
This profile of Robespierre comes from the BBC ‘Historic Figures’ series. 

 
http://www.fordham.edu/halsall/mod/robespierre-terror.asp 
 
From the Modern Internet History Sourcebook, Robespierre’s justification of the use of Terror: 
 
http://timelines.tv/index.php?t=1&e=11 
 
From Timelines TV, an interesting British perspective on the French Revolution and the reaction in 
Britain 

IRELAND 
 
http://www.1798centre.ie/index.htm 
This website from the National 1798 Visitor Centre in Enniscorthy, Co. Wexford, includes a chronology, 
biographies, a section on women involved in the rebellion and a good collection of links. 
 
http://www.waterfordcountymuseum.org/exhibit/web/Display/article/4/1/?lang=e  
This Waterford County Museum website has a good overview of the 1798 rebellion with particular 
reference to Waterford. It includes primary sources and seventeen articles, including an examination of 
the origins of the Croppy Boy Ballad. 

 
http://www.nationalarchives.ie/PDF/1798.pdf 
This collection of 17 primary documents from the 1798 Rebellion from the National Archives is made 
available for teaching purposes. A ‘note to teachers’ is included. 

 
http://multitext.ucc.ie/d/The_1798_Rebellion_in_Wexford 

From the Multitext website – familiar to many teachers of Leaving Cert. History – comes this detailed 
examination of the 1798 rebellion. There are links to images and a number of contemporary sources. 
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Approaches to teaching the topic, SOCIAL CHANGE: FROM FARM TO FACTORY 
 

Topic Description Approach 

 

Social change: 

From farm to 

factory 

 
General Study:  

 Background: agricultural society in the 18
th 

century 

 Factors which made the agricultural and 
industrial revolutions possible 

 Effects of changes in industry and agriculture 
on people’s lives (e.g. living and working 
conditions, migration, emigration etc.  

 
Special study: Contrasting life styles c. 1850s:  
- Industrial England and  
- Rural Ireland  
 

 

Exploring change through: 

 

- Understanding of cause and 

consequence 

- Use of appropriate 

documentary sources 

- Special study 

 
 
Relevant syllabus objectives: 
Those listed on page 5 of this booklet. 
 
Relevant we resources:  

A: http://www.makingthemodernworld.org.uk/learning_modules/history/01.TU.01/?section=11 

B: http://www.spinningtheweb.org.uk/m_cat_results.php?Where=(exists (Dc1Subject_tab where 

Dc1Subject contains 'child labour selection'))&sub=working&theme=people&crumb=Child+labour 

C: http://irishfamine.ca/videos/videos 

D: http://irishfamine.ca/quarantine-coastal-areas/table-of-death 

Resource:  

A: http://www.makingthemodernworld.org.uk/learning_modules/history/01.TU.01/?section=11 

Rationale for using this resource 
The syllabus states that the study of this topic is to be approached through the special study of life in 
Industrial England through the use of appropriate documentary sources.  This resource introduces 
students to working conditions that children were compelled to work in; it provides them with a 
contemporary comparison of child labour in England to slave labour in the West Indies.  
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The following is an edited [and glossed] extract from the above link. 

 

Note: Reverend Hamilton had given a speech in the Cloth-hall Yard on 22nd September. In his speech, he 

had condemned the existence of slavery in British colonies such as the West Indies. 

‘It is the pride of Britain that a slave cannot exist on her soil …’. Rev. R. W. Hamilton’s speech at 

the meeting held in the Cloth-hall Yard, September 22nd, 1830.  

     Gentlemen, 

….The … champions of Negro liberty  …  before they had travelled so far as the West Indies, 

should, at least for a few moments, have sojourned [stayed] in our own immediate 

neighbourhood, and have directed the attention of the meeting to scenes of misery … and 

victims of slavery, even on the threshold of our homes.   

Let truth speak out ... Thousands of our fellow-creatures … both male and female, the miserable 

inhabitants of a Yorkshire town … are this very moment existing in a state of slavery …. The very 

streets which receive the droppings of an ‘Anti-Slavery Society’ are every morning wet by the 

tears of innocent victims … who are compelled …  by the dread of the … strap of the over-looker 

[supervisor], to hasten, half-dressed, but not half-fed, to those magazines of British … slavery – 

the worsted mills in the town and neighbourhood of Bradford!!!…’  

Thousands of little children, both male and female, but principally female, from seven to 

fourteen years of age, are daily compelled *forced+ to labour *work+ from six o’clock in the 

morning to seven in the evening, with only … thirty minutes allowed for eating and recreation…..  

If I have succeeded in calling the attention of your readers to the … abominable system on which 

the worsted mills in and near Bradford is conducted, I have done some good. Why should not 

children working in them be protected by legislative enactments [laws], as well as those who 

work in cotton mills?  … – I remain, yours, etc.,’  

A Briton 

Fixby Hall, near Huddersfield, Sept. 29, 1830 

Letter to the Leeds Mercury from Richard Oastler, Fixby Hall, near Huddersfield, 29 September, 1830. 

Printed in the Leeds Mercury, 16 October 1830 quoted in Ward, J.T, (ed.), The Factory System, Vol 2: The 

Factory System and Society, David & Charles, Newton Abbot, 1970  
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STUDENT WORKSHEET: CHILDREN IN INDUSTRIAL BRITAIN (A) 
 

Letter to the Leeds Mercury from Richard Oastler, Fixby Hall, near Huddersfield, 29th September, 1830. 
 

 
1. Why does Oastler think Britons need to look at the plight of the factory workers in Britain before 

looking at the plight of the slaves in the West Indies? 
 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 

2. According to Oastler what forces the workers to go to work? 
 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 

3. What age are the majority of the workers? 
 
______________________________________________________________________________
______________________________________________________________________________ 
 

4. How many hours a day do they work? 
 
______________________________________________________________________________
______________________________________________________________________________ 

 
 

5. What does Oastler think is needed to protect the workers? 
 
______________________________________________________________________________
______________________________________________________________________________ 

 
6. Why are letters from the 1800s, like this one, a good source of evidence for historians studying 

working conditions at the time? 
 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 
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Resource: 

B: http://www.spinningtheweb.org.uk/m_cat_results.php?Where=(exists (Dc1Subject_tab where 

Dc1Subject contains 'child labour selection'))&sub=working&theme=people&crumb=Child+labour 

Rationale for using this resource 

Another way of helping students build up a picture of life for children in the Industrial Revolution is to 

show them documents relating to children of their own age, as in the following selection from the 

Manchester City Council Archives. Among the children featured are Elizabeth Jane Howarth, Mary 

Willson and James Stockton. Discussion of such documents can play an important role in developing 

students’ historical literacy. 

Elizabeth Jane Howarth  

Showing age, employment and school attendance. 

 

The half-time labour certificate was issued when a child was in part-time employment and also 
attending school part-time. Elizabeth Jane Howarth was born 15th June 1893 (so was 13 when this 
certificate was issued), and had attended school 350 times in the preceding five years. Half-time 
certificates were issued under the Factory and Workshop Act 1901, and if the child was not working he 
or she was required to attend school full-time.  
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Mary Willson 

Indenture agreement (written contract) between Samuel Greg and Mary Willson 

Be it remembered, it is this day agreed by and 

between Samuel Greg, of Styal, in the County 

of Chester, of the one part, and Mary Willson 

of Newcastle in the County of Stafford of the 

other part as follows:  That the said Mary 

Willson shall serve the said Samuel Greg in his 

Cotton Mills, in Styal, in the County of 

Chester, as a just and honest servant, twelve 

hours in each of the six working days, and to 

be at her own Liberty at all other times; the 

commencement of the hours to be fixed from 

time to time by the said Samuel Greg, for the 

term of five years at the wages of nine pence 

a week the first year and one shilling a week 

the other four years.  Mr Greg engages to find 

the said Mary Willson with meat, drink, 

working and lodging during the said term. 

And if the said Mary Willson shall absent 

herself from the service of the said Samuel 

Greg, in the said working hours, during the 

said term, without his consent first obtained, 

that the said Samuel Greg may abate the 

wages in a double proportion for such 

absence; and the said Samuel Greg shall be at 

Liberty, during the term, to discharge the 

servant from his service, for misbehaviour, or 

want of employ. 

As witness their hands, this twenty second 

day of October 1795. 

Mary Willson her mark  

Witness: Matt Fawkner 

Mary Willson agrees to work twelve hours in each of six days for five years for the wage of ninepence 
(worth £2.13 at 2002 values) per week for one year and one shilling (worth £2.84 at 2002 values) per 
week for the next four years. Samuel Greg agrees to find the said Mary Willson with meat and drink, 
washing and lodging. 

Glossary: abate  to reduce 
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James Stockton 
 
Indenture agreement (written contract) between Samuel Greg and James Stockton 

 
Be it remembered, it is this day agreed by 

and between Samuel Greg, of Styal, in the 

County of Chester, of the one part, and 

Martha & James Stockton Newcastle in 

the County of Stafford of the other part as 

follows:  That the said James Stockton 

shall serve the said Samuel Greg in his 

Cotton Mills, in Styal, in the County of 

Chester, as a just and honest servant, 

twelve hours in each of the six working 

days, and to be at his own Liberty at all 

other times; the commencement of the 

hours to be fixed from time to time by the 

said Samuel Greg, for the term of seven 

years at the wages of one penny a week 

with sufficient food, lodging, clothing, 

working & other things fitting of such a 

servant. 

And if the said James Stockton shall 

absent himself from the service of the 

said Samuel Greg, in the said working 

hours, during the said term, without his 

consent first obtained, that the said 

Samuel Greg may abate the wages in a 

double proportion for such absence; and 

the said Samuel Greg shall be at Liberty, 

during the term, to discharge the servant 

from his service, for misbehaviour, or 

want of employ. 

As witness their hands, this thirtieth day 

of October 1795. 

Martha Stockton her mark  

James Stockton his mark 
Witness: Matt Fawkner 

James Stockton agrees to work twelve hours in each of six days for seven years for the wage of one 
penny per week, with sufficient food, lodging, clothing and washing and other things fitting of such a 
servant.  

Students could be given questions such as those on the worksheet on the next page. 
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STUDENT WORKSHEET: CHILDREN IN INDUSTRIAL BRITAIN (B) 

 

Source1: The half-time labour certificate of Elizabeth Jane Howarth 

 

(a) From the document what evidence is there to show that Elizabeth did not attend school all 

year? 

________________________________________________________________________ 

________________________________________________________________________ 

 

Source 2: Indenture agreement (written contract) between Samuel Greg and Mary Willson 

(a) How many hours each week will Mary work? 

 

________________________________________________________________________ 

(b) What will happen to Mary if she is absent from work? 

 

________________________________________________________________________ 

 

Source 3: Indenture agreement (written contract) between Samuel Greg and James Stockton 

(a) What type of mill does Samuel Greg own? 

________________________________________________________________________ 

(b) Where is the mill located? 

________________________________________________________________________ 

(c) What will happen to James if he misbehaves at work? 

________________________________________________________________________ 

________________________________________________________________________ 
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Resource: 

C: http://irishfamine.ca/videos/videos        (Click on ‘Jeanie Johnston’ clip) 

Rationale for using this resource  

The syllabus states that the study of this topic is to be approached by exploring change through the 

understanding of the consequences. This resource allows students to understand that emigration was a 

major consequence of the famine; the clip helps students visualise a famine ship; it provides a ‘hook’ for 

the topic; and can be used to introduce students to the famine ships or to reinforce their knowledge. 

Interrogating the film clip 

The questions on the worksheet below are provided as a basis for helping students to ‘interrogate’ the 

film clip and learn from it. (Such interrogation is an integral part of developing visual literacy.)  The 

worksheet should be adapted, as required, to meet the learning needs of different groups and 

individuals. 

 

STUDENT WORKSHEET: JEANIE JOHNSTON (C) 

1. What was the name of the port in Tralee?  _____________________________________ 

  

2. What ports did the ships from Tralee sail to? ___________________________________ 

________________________________________________________________________ 

 

3. Where was the Jeanie Johnston built? _________________________________________ 

 

4. When was it built? ________________________________________________________ 

 

5. Who was it built for? ______________________________________________________ 

 

6. Where did the Jeanie Johnston sail to?  ________________________________________ 

 

7. What years did the Jeanie Johnston operate? ____________________________________ 

 

8. Was the Jeanie Johnston a coffin ship? ________________________________________ 

 

9. Why/why not? ___________________________________________________________ 
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Resource: 

D: http://irishfamine.ca/quarantine-coastal-areas/table-of-death 

Rationale for using this resource  

This resource allows the students to work with primary sources that are available online; it illustrates 

the number and percentages of diseases and of death, at the Quarantine Hospital, Grosse Isle, from 

1833 to 1847. (Teachers may need to explain the word ‘quarantine’ before starting this exercise.) 

Collaborative learning: 

An exercise such as this provides opportunities for collaborative learning.  The class could be divided 

into pairs with each pair focusing on two consecutive years.  Students could report back to the class a 

synopsis of the entry and what they have learned, including numbers of emigrants, number of deaths as 

a result of smallpox, cholera or dysentery. (This provides an opportunity for the students to engage in 

activities that can enhance their numeracy skills) 

Table of Deaths at Grosse Isle from 1833 – 1847 (See next page for transcript.) 
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Table showing the number and percentages of diseases and of death, at the Quarantine Hospital 

Grosse Isle from 1833 to 1847, both years inclusive 

Year 
Emigrants 
Arrived 

Adm. to 
Hospital 
(%) 

Number 
of 
Deaths 
(%) 
 

 
Diseases 
 

Cholera 
(%) 

Fever & 
Dysentery (%) 

Smallpox 
(%) 

Other 
(%) 

Total 

1833 22,062 
239 
(1.03) 

27 
(11.3) 

  159 (0.72) 34 (0.45) 
46 
(0.21) 

239 

1834 30,982 
884 
(2.72) 

264 
(31.16) 

290 
(0.95) 

404 (1.30) 12 (0.07) 
138 
(1.45) 

844 

1835 11,580 
126 
(1.05) 

10 
(7.93) 

  34 (0.21) 48 (0.41) 
54 
(0.46) 

126 

1836 27,986 
454 
(1.62) 

58 
(12.78) 

  338 (1.21) 50 (0.18) 
66 
(0.24) 

454 

1837 31,894 
598 
(1.87) 

57 
(9.53) 

  481 (1.51) 
104 
(0.33) 

13 
(0.04) 

598 

1838 2,918 65 (2.23) 6 (9.31)   42 (1.44) 17 (0.51) 
6 
(0.21) 

65 

1839 7,214 
189 
(2.62) 

9 (4.76)   147 (5.04) 1 (0.01) 
41 
(0.57) 

189 

1840 22,065 
561 
(1.54) 

41 
(7.31) 

  485 (2.15) 60 (0.27) 
16 
(0.07) 

561 

1841 28, 060 
290 
(1.03) 

38 
(13.13) 

  184 (0.65) 32 (0.11) 
9 
(0.08) 

290 

1842 44,374 
488 
(1.09) 

54 
(11.07) 

  340 (0.76) 56 (0.12) 
74 
(0.16) 

488 

1843 20,714 
245 
(1.18) 

19 
(7.75) 

  173 (0.83) 26 (0.12) 
46 
(0.22) 

245 

1844 20,149 
388 
(1.92) 

17 
(4.38) 

  322 (1.59) 11 (0.05) 
55 
(0.25) 

388 

1845 24,640 
465 
(1.88) 

30 
(6.45) 

  362 (1.47) 73 (0.29) 
30 
(0.12) 

465 

1846 32,753 
892 
(2.72) 

66 
(7.40) 

  613 (1.87) 
106 
(0.32) 

173 
(0.33?) 

892 

1847 98,106 
8,691 
(8.86) 

3,238 
(37.26) 

  8,574 (8.74) 92 (0.09) 
25 
(0.03) 

8,691 

 
Total: 
 

425,490 14,533 3,934 290 4,648 722 726 14,533 

 
G.M. Douglas M.D. 
Medical Superintendent 
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STUDENT WORKSHEET: Table of Deaths at Grosse Isle from 1833 – 1847 (D) 

 

1. Write down the diseases that emigrants died from according to this document. 

 

________________________________________________________________________ 

 

2. For the years you are examining (e.g. 1837,1838), compare the percentage of total emigrants 

who died as a result of disease? 

 

________________________________________________________________________ 

 

3. Why were emigrants kept in quarantine when they arrived in Grosse Isle? 

 

________________________________________________________________________ 

 

Other suggestions: 

 

 Look at the rise and fall in emigration numbers over the years [highlighting the peak in 1847]; 

the figures could be used to construct a trend graph, which would illustrate this dramatically. 

 Look at the different diseases, especially a cholera epidemic in 1834, and the high number of 

deaths from dysentery in 1847. [Many of these people could have been ill before they left 

Ireland in this Famine year] 
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Other useful websites for teaching the topic, SOCIAL CHANGE: FROM FARM TO FACTORY 
 

http://www.cottontimes.co.uk/ 
 
Topics include a timeline, inventors, who was who, engineers, conditions for workers, transport, etc. 
Click on the toolbar on the left hand side of the page to find out more. 
 
 
http://www.bbc.co.uk/history/british/victorians/launch_gms_cotton_millionaire.shtml 

Play the interactive game “Who wants to be a Cotton millionaire?” with a host of links on the right hand 
side of the page to related topics including more animations. 
 
http://www.makingthemodernworld.org.uk/learning_modules/history/01.TU.01/ 
 
From the same website cited on page 59, this Science Museum (London) resource examines the 
development of industry using primary accounts and illustrations. Click on the sections menu at the side 
of the page to find out more about the different aspects listed. 
 
http://www.spartacus.schoolnet.co.uk/Textiles.htm 

This website has a range of articles on the Textiles Industry in 18th and 19th Century Britain. Aspects 
covered include the different types of textiles, inventors and inventions, life in a textile factory, child 
labour and accounts of factory workers. 
 
http://www.waterfordcountymuseum.org/exhibit/web/Display/timeline/12/ 

A collection of articles about the Famine (22 in total) focusing on the Waterford area 
 
http://www.dunbrody.com/ 

This is the website of the Dunbrody famine ship, based in New Ross, Co. Wexford.  The site can be used 

to trace the Irish Emigration Database, to book tours and to get an insight into life on a coffin ship. 

http://www.bbc.co.uk/northernireland/schools/4_11/tandy/projects/famine/  

Good BBC website that may help students understand different aspects of life in Famine Ireland such as 

housing, diet, relief, emigration. 

http://www.qub.ac.uk/en/imperial/ireland/famine.htm 

This Queen’s University Belfast website includes a range of visual commentary on the great Famine of 

1845-50 including pages from Punch and the Illustrated London News. 
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http://multitext.ucc.ie/d/Asenath_Nicholson_in_Ireland_1849  

From the UCC Multitext website that Leaving Certificate teachers will be familiar with, this site includes 

good detail on private responses to the Famine 

http://multitext.ucc.ie/viewgallery/335 

Also from Multitext, a collection of 62 images relating to Famine times in Ireland 

http://digicoll.library.wisc.edu/cgi-bin/History/History-idx?id=History.NichoAnnal  

From the University of Wisconsin, this site provides access to the Annals of the famine in Ireland, in 

1847, 1848, and 1849, written by Asenath, Nicholson (1792-1855). 

http://adminstaff.vassar.edu/sttaylor/FAMINE/ 

A massive collection of newspaper articles and images from the time of the Famine 
 

Some fictional material that students could be directed to: 

‘Avoid Sailing on an Irish Famine Ship’ by Jim Pipe, Salariya Book Company (2008) 
ISBN - 978-1-905638-78-9  
  
This book is based on the period during the Great Irish Famine of the 1840s.  It is part of “The Danger 
Zone” series of historical fact books. This book tells the story of the famine in a simple, colourful way. 
‘Life on a Famine Ship’ by Duncan Crosbie, Gill and Macmillan (2005) ISBN – 9780717139606  

The story told from the point of view of a nine year old Irish boy who like many had to make the horrific 

journey to America after the repeated failure of Ireland’s potato crops. 

‘Under the Hawthorn Tree’ by Marita Conlon-McKenna, O’Brien Press (1990) ISBN-10 0-86278-206-6 

Popular fictional story about three brave young children, Eily who is twelve, Michael who is ten and 

Peggy who is seven, who try to survive during the time of the famine in the 1840's. 

 

 


