
  

This syllabus aims at initiating students  

into enriching experiences with language 

so that they become more adept and 

thoughtful users of it and more critically 

aware of its power and significance in 

their lives. 

 

...students will be encouraged to develop a 

more sophisticated range of skills and  

concepts. These will enable them to  

interpret, compose, discriminate and  

evaluate a range of material so that they 

become independent learners who can  

operate in the world beyond the school in 

a range of contexts. 

(DES, p.2) 
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Leaving Certificate English Syllabus  
(Extract p. 14 & 15) 

At Higher Level, as a minimum requirement students should demonstrate the ability to: 
 
 Comprehend a range of challenging texts. This means analysing in depth, inferring at                

sophisticated levels, speculating and questioning assumptions 
 Evaluate and critically respond to texts 
 Identify and analyse the form, structure and style of a text and show an understanding of how 

all these elements constitute its genre 
 Compare and contrast a range of texts under a variety of abstract categories e.g. cultural and 

historical contexts, authors’ viewpoint, literary form and period, etc. 
 Compose effectively, with style and precision, in straightforward and complex genres, such as 

discursive essays, arguments and reports. 
 
At Ordinary Level, as a minimum requirement, students should demonstrate the ability to: 
 
 Comprehend at an appropriate level a range of texts. This means showing understanding of a 

text at a literal level and making some inferences 
 Recognise the genre of a text, identify its purpose, and describe its structure 
 Relate texts to their own experience, generate personal meanings, discuss and justify those 

meanings, and express opinions coherently 
 Compare and contrast texts under a variety of headings, e.g. hero/heroine, themes and issues, 

language and genre, etc. 
 Compose effectively in a range of straightforward genres, such as narratives, short reports and 

accounts, discursive writing, and letters. 
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Chief Examiner’s Report 2013 
Points for Reflection 

 
Conclusions... The positives! 
(SEC, 2013, p.19) 
 
 Candidates engaged well with all aspects of the examination papers... 
 Many candidates showed evidence of critical engagement with the texts they had studied and a 

mature critical literacy was seen in work of some candidates. 
 Candidates who displayed a capacity to communicate fluently and effectively were rewarded. 
 There was encouraging evidence of some candidates’ critical engagement with texts in the   

Comparative Study section. 
 Candidates varied in their ability to shape and adapt their knowledge to write appropriate      

responses to questions posed. 

 

Conclusions... Areas for improvement 
(SEC, 2013, p.19) 
 
 The more demanding requirement, "to relate texts to their own experience, generate personal 

meanings, discuss and justify those meanings, and express opinions coherently" (Leaving       
Certificate Syllabus, English, para. 5.5) was less frequently achieved successfully.  

 At both levels, examiners noted that close "reading" of visual images was not always strongly 
evident.   

 The management and control of language continues to pose problems for some candidates and, 
in particular, poor attention to the formal aspects of language, such as spelling, grammar and 
punctuation, was noted in some responses.   

 While there was encouraging evidence of some candidates' critical engagement with texts in the 
Comparative section, candidates in general scored less well here than in other sections of the 
examination paper. Formulaic approaches to answering questions in this section can hinder  
candidates by inhibiting their engagement with the terms of the questions and curtailing the 
expression of independent opinion. This in turn impacts on their ability to score highly in the  
examination. 
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Chief Examiner’s Report 2013 
Points for Reflection 

Recommendations...  
(SEC, 2013, p.20-21) 
 
 Greater attention should be paid to the knowledge and control of the formal aspects of           

language by students at all level. 
 Adopting a process approach to writing, whereby students learn to research, plan, draft, re-draft 

and edit their writing (as laid out in the L.C. Syllabus, English, para. 3.4.1) would be of significant 
benefit to all students of Leaving Certificate English. 

 Students benefit from exposure to the written word. In preparation for the examination,        
candidates should read widely from a diverse selection of texts in a wide range of genre. Such 
reading would help students develop the necessary skills to shape their responses with greater 
control and confidence. 

 Candidates would benefit from a greater acquaintance with the concepts and terminology of 
visual literacy, including those associated with films. 

 It is important to note that questions on Leaving Certificate English examination papers are 
framed to invite candidates to engage with them but not necessarily to agree, either wholly or 
in part, with the premise put forward in the question. Teachers and candidates are advised that 
while it is essential that candidates fully engage with the terms of any question attempted, and 
where appropriate, support their answers with suitable  reference to a text or texts, challenging 
the term of a question, perhaps disagreeing with some part or the entire premise outlined, is an 
acceptable way in which to approach an answer. 

 It is important that teachers avail of all of the opportunities offered by the Leaving Certificate 
English course to develop students' critical thinking skills and to enhance students' skills in    
critical literacy. Students should be encouraged to assess the validity of assertions in texts, to 
challenge the ideas presented and form independent views. 

 Students should be assisted to develop the skills needed to shape, manipulate and adapt their 
knowledge to produce measured, informed and reflective responses. 
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What is meant by Adolescent Motivation? 
There are three main areas to consider when 

looking at adolescent motivation.  

Explanation of terms: 
 

Self-esteem: how one values oneself as a person and as a learner  
Self-efficacy: how capable one feels of succeeding in a learning task 
Self-regulation: the capacity to evaluate one’s own work and to make choices about what to 
do next 
Goal-orientation: whether one’s goal is to learn in order to understand or to perform well on 
a test (which may not reflect secure learning) 
Interest: the pleasure from and engagement with learning 
Effort: how much one is prepared to try and persevere 
Locus of control: how much one feels in control of learning as opposed to it being directed by 
others 
Sense of self as a learner: how confident one feels of being able to learn from the classroom 

experiences provided. 
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What I feel and think about myself  as a learner:   Related to self-esteem 
 Self-concept 
 Sense of self as a learner 
 Attitude to assessment 
 Test anxiety  
 Learning disposition  
 

The energy I have for the task:   Related to effort 
 Interest in and attitude to subject 
 Self-regulation  
 

How I perceive my capacity to undertake the task:   Related to locus of control  
 Goal orientation 
 Self-efficacy  
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What is the connection between adolescent learning and motivation? 
 

When a reader is engaged and motivated they learn with greater ease and become self-

directed. They may read for aesthetic enjoyment, to gain knowledge and begin to share this 

with their friends. Students may continue to read text that is well above their reading age 

provided it holds their interest. There are many ways that teachers can assist in engaging and 

motivating students in their choice of pre-reading, reading and post-reading strategies but we 

must also be conscious of the different types of motivation when setting goals for students. 

 

Students' goals can be classified as intrinsic or extrinsic. Intrinsic motivation refers to the    
activities in which pleasure is inherent in the activity itself (Gottfried, 1985).  
Students who are intrinsically motivated have an inherent interest in what they are reading 
and enjoy figuring out the meanings for themselves. When asked the question "Why are you  
reading this text?", students who are intrinsically motivated to read answer "to learn how 
butterflies migrate" (curiosity goal) or "because the mystery was so exciting" (involvement). 
The motivational goals of curiosity and involvement are intrinsic. 
 
Extrinsic motivation refers to motivation that comes from outside the learner. Students who 
are more extrinsically motivated prefer to please the teacher, do easier reading tasks, and are 
dependent on the guidance of others. Thus, when asked the question "Why are you  
reading this text?", extrinsically motivated students might answer "because the teacher     
assigned it" (compliance)  or "because I wanted to get a sticker" (recognition). 
 
 
Students whose motivations are more extrinsic, such as working just to complete an            
assignment or gain recognition for good performance, are likely to engage in rote learning 
and gain verbatim knowledge rather than a fully integrated  conceptual understanding  
(Pintrich, Marx, & Boyle, 1993). Thus, it can be expected that intrinsic motivations will yield 
higher levels of conceptual learning than more extrinsic motivations. 
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The Giving and Taking of Meaningful Feedback 
                                               
 

“Feedback is among the most powerful moderators of learning” 
             Hattie, 2012 

Creating a Positive Feedback Environment  
 Norms and protocols for classroom talk and behaviour are drawn up by the students, with 

the guidance of the teacher 
 Respectful speaking and listening are encouraged 
 All contributions are valued 
 Higher order questioning and activities are encouraged 
 Critical and connective vocabulary/ phrases are taught and are on display in the          

classroom 
 Collaborative methodologies are frequently used  
 The class group decide the success criteria of each task, guided by the teacher 
 Students share materials and ideas, and support and encourage each other 
 Feedback focuses, not on the personalities of the students, but on how to improve work 

on the task (i.e. where each student is going, how he/she is going there and where he/she 
should go next)  
 

 
Oral feedback  
 The teacher models active listening for the students 
 The teacher models effective vocabulary, phrases and questioning techniques in the     

giving of oral feedback 
 Directions, instructions and questions are differentiated, according to the needs of each  

student 
 
 
Written feedback 
 A dialogic, rather than a graded approach promotes stronger critical thinking skills and a 

structured approach towards more independent thinking and learning 
 Time is built into the lesson for the student response to written commentary 
 The teacher invites a combination of oral and written feedback from the students, e.g. 

group marking of one piece, guided by the  teacher, inviting student contributions so that 
the piece is marked through a process of discussion, analysis and modelling of good    
practice 
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Peer and Self-Assessment  
 
 The teacher’s knowledge of the students is an important component in assessing the 

strengths and needs of the group prior to developing peer assessment structures  
 The collaborative peer assessment model is effective in helping students to develop and 

understand standards and variations in the quality of written and oral work, and reflect 
on their own learning, through the sharing of assessed written work/ comparisons of            
exemplars, etc.  

 Students engage with each other’s work in an objective manner, using annotation,        
commentary, questioning techniques 

 Quality responses are encouraged, which clearly clarify to the person receiving feedback 
the specific areas of the task which went well and areas that might need to be improved 

 Thinking and talking time is given at each stage of the module and/ or task, to reflect on/ 
analyse/ evaluate responses given, for the benefit of everyone in the group  

 Teachers can encourage and model the sharing of good practice and peer assessment by 
fostering a community of peer observation/ assessment with each other 

 
 
 
 

 

 

 

 

 

 

 

 

Adapted from English Inside the Black Box: Assessment for learning in the English Classroom 

(Bethan Marshall and Dylan Wiliam, 2006) 

 

 

    9 



10 

What can teachers do? 
   

10 

 
 Provide choice and help students to take responsibility for their learning 
 
 Give them ‘good stuff’ - materials that generate interest and promote engagement 
 
 Discuss with students the purpose of their learning and provide feedback that will help the 

learning process 
 
 Encourage students to judge their work by how much they have learned and by the progress 

they have made 
 
 Help students to understand the criteria by which their learning is assessed and to assess their 

own work 
 
 Develop students’ understanding of the goals of their work in terms of what they are learning; 

provide feedback to students in relation to these goals  
 
 Help students to understand where they are in relation to learning goals and how to make    

further progress  
 
 Give feedback that enables students to know the next steps and how to succeed in taking them  
 
 Encourage students to value effort and a wide range of attainments 
 
 Encourage collaboration among students and a positive view of each other’s attainments  
 
                                                                                              
                                                                                                          Adapted from Black and Marshall 
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Each participant writes down their contribution. The group discusses each one and decides as 

a group what to write in the center. The group must be able to justify their decision.  

Placemat Activity  
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If I'm a pagan of the good times 
My lover's the sunlight 
To keep the Goddess on my side 
She demands a sacrifice 
To drain the whole sea 
Get something shiny 
Something meaty for the main course 
That's a fine looking high horse 
What you got in the stable? 
We've a lot of starving faithful 
That looks tasty 
That looks plenty 
This is hungry work 

 
No masters or kings when the ritual begins 
There is no sweeter innocence than our gentle sin 
In the madness and soil of that sad earthly scene 
Only then I am human 
Only then I am clean 
Amen. Amen. Amen 

Text A 
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The howling won’t let up. Trees 
cavort in agony as if they would be free 
and take off - ghost voyagers 
on the wind that carries intimations 
of garrison towns, walled cities, ghetto lanes 
where men hunt each other and invoke 
the various names of God as blessing 
on their death tactics, their night manoeuvres. 
Closer to home the wind sails 
over dying lakes. I hear fish drowning. 
I taste the stagnant water mingled 
with turf smoke from outlying farms. 
 
They call me Mary - Blessed, Holy, Virgin. 
They fit me to a myth of a man crucified: 
the scourging and the falling, and the falling again, 
the thorny crown, the hammer blow of iron 
into wrist and ankle, the sacred bleeding heart. 
 
 

They name me Mother of all this grief 
Though mated to no mortal man. 
They kneel before me and their prayers 
fly up like sparks from a bonfire 
that blaze a moment, then wink out. 

Text B 
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Personal Reflection on Texts 

 

 

 

What does it mean to be human? 

Connections I’ve made... 

Text A 

Text B 

Text A, B & C 
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Appendices 

Level 1: Remembering  Level 2: Understanding  Level 3: Applying  

 What is the definition for……..? 

 How many……..? 

 Make a list of……? 

 Write an account of…..? 

 What happened after….? 

 Tell in your own words. 

 Do a summary….. 

 Make a chart showing 

 Who was it that...? 

 Can you name ...? 

 Find the definition of… 

 Who spoke to...? 

 Which is true or false...? 

 In your own words retell the story 

of.. 

 Can you explain why…? 

 Can you write in your own words?  

 Can you write a brief outline...? 

 What do you think could have hap-

pened next...? 

 Who do you think...? 

 What was the main idea...? 

 Can you clarify…? 

 Compare this with.. 

 Construct a model of.. 

 Illustrate what you think the  main 

idea was 

 Explain the differences between…  

 Do you know of another instance 

where…? 

 Can you group by characteristics 

such as…? 

 Which factors would you change 

if…? 

 What questions would you ask of…? 

 From the information given, can 

you develop a set of instructions 

about…? 

 Which one is most like…? 

 Create a mural to depict 

 Construct a diagram to show…. 

Level 4: Analysing  Level 5: Evaluating  Level 6: Creating  

 Which events could not have hap-

pened? 

 If. ..happened, what might the end-

ing have been? 

 How is...similar to...? 

 Are there other possible outcomes? 

 Why did...changes occur? 

 Can you explain what must have 

happened when...? 

 What are some or the problems 

of...? 

 Can you distinguish between...? 

 Explain some of the motives be-

hind..? 

 What was the turning point? 

 What was the problem with...? 

 How do you know..? 

 What is the evidence…? 

 Is there a better solution to...? 

 Can you defend your position 

about...? 

 Do you think...is a good or bad 

thing? 

 How would you have handled...? 

 What changes to.. .would you rec-

ommend? 

 How effective are. ..? 

 What are the consequences..? 

 What are the pros and cons of....? 

 Why is ....of value?  

 What are the alternatives? 

 Who will gain and who will lose?  

 Can you design a...to...? 

 Can you see a possible solution 

to...? 

 If you had access to all resources, 

how would you deal with...? 

 Why don't you devise your own 

way to...? 

 What would happen if? 

 How many ways can you...? 

 Can you create new and unusual 

uses for...? 

 Can you develop a proposal which 

would...? 

 Is there another conclusion..? 

 What would happen if……? 

Bloom’s Revised Taxonomy: Questions/ Activities/  Prompts 
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My lover's got humour 

She's the giggle at a funeral 

Knows everybody's disapproval 

I should've worshipped her sooner 

If the Heavens ever did speak 

She is the last true mouthpiece 

Every Sunday's getting more bleak 

A fresh poison each week 

'We were born sick,' you heard them say it 

My church offers no absolution 

She tells me 'worship in the bedroom' 

The only heaven I'll be sent to 

Is when I'm alone with you 

I was born sick, but I love it 

Command me to be well 

Amen. Amen. Amen 

 

[Chorus](2x) 

Take me to church 

I'll worship like a dog at the shrine of your lies 

I'll tell you my sins and you can sharpen your knife 

Offer me that deathless death 

Good God, let me give you my life 

If I'm a pagan of the good times 

My lover's the sunlight 

To keep the Goddess on my side 

She demands a sacrifice 

To drain the whole sea 

Get something shiny 

Something meaty for the main course 

That's a fine looking high horse 

What you got in the stable? 

We've a lot of starving faithful 

That looks tasty 

That looks plenty 

This is hungry work 

 

[Chorus] 

[Bridge] 

No masters or kings when the ritual begins 

There is no sweeter innocence than our gentle sin 

In the madness and soil of that sad earthly scene 

Only then I am human 

Only then I am clean 

Amen. Amen. Amen 

Take Me To Church  
Hozier 
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It can be bitter here at times like this, 
November wind sweeping across the border. 
Its seeds of ice would cut you to the quick. 
The whole town tucked up safe and dreaming, 
even wild things gone to earth, and I 
stuck up here in this grotto, without as much as 
star or planet to ease my vigil. 
 
The howling won’t let up. Trees 
cavort in agony as if they would be free 
and take off - ghost voyagers 
on the wind that carries intimations 
of garrison towns, walled cities, ghetto lanes 
where men hunt each other and invoke 
the various names of God as blessing 
on their death tactics, their night manoeuvres. 
Closer to home the wind sails 
over dying lakes. I hear fish drowning. 
I taste the stagnant water mingled 
with turf smoke from outlying farms. 
 
They call me Mary - Blessed, Holy, Virgin. 
They fit me to a myth of a man crucified: 
the scourging and the falling, and the falling again, 
the thorny crown, the hammer blow of iron 
into wrist and ankle, the sacred bleeding heart. 
 
They name me Mother of all this grief 
Though mated to no mortal man. 
They kneel before me and their prayers 
fly up like sparks from a bonfire 
that blaze a moment, then wink out. 
 
It can be lovely here at times. Springtime, 
early summer. Girls in Communion frocks 
pale rivals to the riot in the hedgerows 
of cow parsley and haw blossom, the perfume 
from every rushy acre that’s left for hay 
when the light swings longer with the sun’s push north. 
 
Or the grace of a midsummer wedding 
when the earth herself calls out for coupling 
and I would break loose of my stony robes, 

pure blue, pure white, as if they had robbed 
a child’s sky for their colour. My being 
cries out to be incarnate, incarnate, 
maculate and tousled in a honeyed bed. 
 
Even an autumn burial can work its own pageantry. 
The hedges heavy with the burden of fruiting 
crab, sloe, berry, hip; clouds scud east, 
pear scented, windfalls secret in long 
orchard grasses, and some old soul is lowered 
to his kin. Death is just another harvest 
scripted to the season’s play. 
 
But on this All Soul’s Night there is 
no respite from the keening of the wind. 
I would not be amazed if every corpse came risen 
From the graveyard to join in exaltation with the gale, 
A cacophony of bone imploring sky for judgement 
And release from being the conscience of the town. 
 
On a night like this I remember the child 
who came with fifteen summers to her name, 
and she lay down alone at my feet 
without midwife or doctor or friend to hold her hand 
and she pushed her secret out into the night, 
far from the town tucked up in little scandals, 
bargains struck, words broken, prayers, promises, 
and though she cried out to me in extremis 
I did not move, 
I didn’t lift a finger to help her, 
I didn’t intercede with heaven, 
nor whisper the charmed word in God’s ear. 
 
On a night like this, I number the days to the solstice 
and the turn back to the 
light. 
 
O sun, 
center of our foolish dance, 
burning heart of stone, 
molten mother of us all, 
hear me and have pity. 

The Statue of the Virgin at Granard 
Paula Meehan  
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Q&A: Irish Musician Hozier on Gay Rights, Sexuality, 
& Good Hair 

By Julianne Escobedo Shepherd  

In September, Irish songwriter Hozier released the video for his gospel-inspired epic, "Take Me to 
Church," a cavernous song that uses love and ecstasy as a religious metaphor. The video depicts two 
men's gentle intimacy, followed by brutal gay-bashing at the hands of masked vigilantes against    
lyrics like, "I was born sick, but I love it / command me to be well / Amen. Amen. Amen." 

The song serves simultaneously as a message about human rights, a commentary about Hozier's   
upbringing in what he calls a "cultural landscape that is blatantly homophobic," and a strong      
statement about the institutional homophobia in Putin's Russia. In the months since its release, the 
video has gone viral (and we've been playing it over and over) — bringing the 23-year-old artist into 
sharp   focus. (He turns 24 on St. Patrick's Day.) This week, Hozier — born Andrew Hozier-Byrne — is 
in the States for the first time, where he will play twice during SXSW and then tour around the coun-
try. The Cut spoke with him about the meaning of “Take Me to Church,” sexuality, James Joyce, and 
good hair. 
 
There is a lot of Americana and blues in your music, but you're from Ireland. 

I was essentially raised on blues music. My dad was a blues musician around Dublin when I was a 
baby, so the only music I would listen to growing up was John Lee Hooker and Muddy Waters. It's 
music that feels like home to me. Then I discovered Motown and gospel and Delta blues and jazz, so 
a huge amount of my influences are all African-American music. 

Do your influences affect your lyrics? 

Blues is a very physical music. It's often about sex, whether it's through innuendo or not. It's often 
about the relationship between two people. So in that sense, in a lot of my songs, there's a lot to do 
with the interaction between two people. 

I figured we were just going to talk about sex, God, and death. 

Yeah, that's pretty much everything!  

           18 
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Q&A: Irish Musician Hozier on Gay Rights, Sexuality,  
& Good Hair 

By Julianne Escobedo Shepherd  

Is your music diaristic, or more literary? 

There are a few Irish writers who have a very strong influence on me, especially on the Take Me to 
Church EP. James Joyce's The Portrait of an Artist As a Young Man. It's very much about a man's 
struggle to find his own identity in an oppressive culture of church, in an age influenced heavily by 
the Catholic church and a nationalism that he just wants to be free of. 

"Take Me to Church" is a critique of oppressive institutions, with a woman or female pronoun 
used as a sort of savior. 

"Take Me to Church" is essentially about sex, but it's a tongue-in-cheek attack at organizations that 
would … well, it's about sex and it's about humanity, and obviously sex and humanity are incredibly 
tied. Sexuality, and sexual orientation — regardless of orientation — is just natural. An act of sex is 
one of the most human things. But an organization like the church, say, through its doctrine, would 
undermine humanity by successfully teaching shame about sexual orientation — that it is sinful, or 
that it offends God. The song is about asserting yourself and reclaiming your humanity through an 
act of love. Turning your back on the theoretical thing, something that's not tangible, and choosing 
to worship or love something that is tangible and real — something that can be experienced. 

 
But it's not an attack on faith. Coming from Ireland, obviously, there's a bit of a cultural hangover 
from the influence of the church. You've got a lot of people walking around with a heavy weight in 
their hearts and a disappointment, and that shit carries from generation to generation. So the song 
is just about that — it's an assertion of self, reclaiming humanity back for something that is the most 
natural and worthwhile. Electing, in this case a female, to choose a love who is worth loving. 
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                                                                                             Extract from article in The Cut, March 11th, 2014. 
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